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0: AKLUMOHMOT MJ1aH 3a AUTUTAJTHO
obpasoBaHvie U HEroBuTe
AKTUBHOCTMU

EBpornckata komucuja ro BoBege AKUMOHWMOT nMJaH 3a AUTUTaNHO
obpasoBaHve BO okToMBpM 2020 rogMHa Kako cTpaTellka BM3Mja 3a
NPOMOBMPaH-e Ha BUCOKOKBANIUTETHO, MHK/Y3UBHO N AOCTAaNHO AUTUATA/IHO
obpasoBaHue HM3 EY og 2021 po 2027 rognHa. MNMnaHOT nMa 3a uen aa ja
NOTTUKHe copaboTkaTa Mely pa3nYHUTe 3acerHaT CTpaHY BO paMKUTe Ha
eBpPONCKUOT rnejcax. [JonosIHNTENHO, o agpecmpa B/VJaHNETO Ha Kpu3aTa
KOBW/-19 Bp3 ANrUTaNHUTEBELUTUHN N T OXpPabpyBa 3acerHaTuTe CTpaHu
Jla yyaTt oj ycrnewHunTe npakTuky 3abenexaHn 3a BpeMe Ha 3rojemMeHara
ynoTpeba Ha TeXHONOr1jaTaBo Pas/INYHU KOHTEKCTW.

AKUMOHMOT NNaH 3a AurntanHo obpasoBaHme ce obunayBa fa ro osieCHU
yHanpeayBameTo Ha AUTUTANIHUATE BELWTUHU U KOMMNEeTeHLUWY HEeOMNMXOAHN3a
anrutanHa TpaHcoopmaumja. Toj mMMa 3a Uen CYWTUHCKM Ja  Tw
pekoHUrypmpa cuctemmTe 3a obpasoBaHuen obyka Bo EBpona 3a ga ru
ycornacu co baparaTa Ha gurvtanHara epa.
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AKUMOHMOT nMJaH 3a AUrnTanHo obpasoBaHue (2021-2027) e o6HOBeHa
noANTUYKa MHULMjaTMBa Ha EBponckaTta yHuja (EY) Koja mocTaByBa 3aefHunYKa
B/3Mja 3@ BWCOKOKBANIUTETHO, WHKAY3MBHO W  AOCTanHO  AWrUTaNHO
obpa3oBaHve BO EBpoma v vma 3a uUen Aa Ja noagpxuv agantaumjata Ha
cucTeMuTe Ha obpasoBaHMe N 06yKa Ha 3eMjuTe-4YNeHKU 40 AUTUTasIHaTa epa.
AKUMOHMOT nnaH, yceoeH Ha 30 centemBpu 2020 roavHa, e NoBUK 3a norosaemMa
copaboTka Ha eBPOrCKO HMBO 3a AUTNTaNHO Obpa3oBaHMe 3a Aa Ce O4roBopwU
Ha npeav3BUUUTE N MOXHOCTUTe o4 naHgemuvjata KOBUA-19 mn pa ce
npe3eHTMpaaT MOXHOCTUTe 3a 3aejHuuUaTa 3a obpas3oBaHMe © o0byka
(HacTaBHMLW, CTyAEHTK), KpeaTopuTe Ha NOAWTUKK, akajemckaTta 3aeqHuLa v
NCTPaxyBayunTe Ha HauMoHanHo, EY n meryHapoAHO HMBO.

NMHnumjatmeBata npuaoHecyBa 3a npuoputetoT Ha Komucmjata ,EBpona
norogHa 3a AurntanHata epa”“ u 3a EY cnegHa reHepauwja. Taa, UCTO Taka, ro
noaap>xyBsa PacnMnNTETOT 3a 3aKpenHyBake N Pe3nIMEHTHOCT, KOJ Ma 3a Luen
[la co3jaje rnoseneHa, NnoanrnTanHa v pesnmnmeHTHa EBponcka yHuja.

AKUMOHUOT NAaH 3@ AUTMTAanHO obpas3oBaHue e kKayyeH OBO3MOXyBay 3a
peannsaumja Ha BM3KjaTa 3a NOCTUTHYBawe EBponcko o6pa3oBHO nojapavje 40
2025 roguHa. Toj npuaoHecyBa 3a MOCTUTHYBake Ha uUennTe Ha EBpornckara
areHja 3a BeWTUHW, AKUMOHMOT MJiaH 3@ eBPONnCKY couujaneH ctonb u
AvrntanHmnot komnac 3a 2030 roawiHa: eBpPOMNCKM HauuH 3a AwurmntanHaTta
Aekapa“.

(n3Bop: EBponcka obpasosaHa 061acT)
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What is the Digital Education Action Plan?

AKUMOHWMOT MNNaH 3a AUTUTANHO o6pa3OBaH|/|e ce BPTKM OKOAYy ABa KAYYHWN
CTpaTewkn npuopmuteTn: pa3Bo] Ha BpBeH eKocncteMm 3a AUrntaJiHoO
o6pa3OBaH|/|e 7 rlop,o6pyBaH:e Ha gUrnmTanHnNTe BelTnHM N KOMMNeTeHUnm 3a Aa
ce oJ1IeECHU ANTNTaJIHaTa TpaHC(I)OpMaLI,I/IJa 3a CeKOoro.

a. [Mpuoputer 1. TlOTTUKHYBake Ha PpPasBoOJOT HaA
BMCOKOMNPOAYKTUBEH AUTUTA/IEH 06pa30BeH eKOCUCTEM

3a Aa ce MOCTUTHe AUTUTaNeH BUCOKOMPOAYKTUBEH AUrnTaneH obpa3oBeH
ekocucTeMm, Tpeba Aa ce agpecmpaat pasIMyHM acnekTu, Kako WTo e notpebara
3@ TexHuuyka WHOpaCTpykTypa 3a ,MOoAApLIKA Ha MoBeKe MpakTUKX 3a
obpa3oBaHVe M obyka: ofere OHMaJH, NoAObpyBakba BO MOBP3yBareTO U
AOCTanHoCTa Ha AurntanHaTa onpema”; nojobpyBarbe Ha AUTUTANHUTE
CNOCOBHOCTY; noAobpyBare Ha AUTUTANHUTE BeWTUHU Ka] obydyBauuTte
eflykaTopuTe; AOCTAaNHOCTA Ha BUCOKOKBAJINTETHN COAPXMUHU 3a Yy4yere, KOu
MCTO Taka Tpeba fa 6uAaat AOCTAMHWM MNpeky eTUYKU naatopmMuy 1 anatku
(n3BOp: AUrnTanHu BeTUHW 1 NnaTdopma 3a paboTa).

Digital Education, 2021-2027

[‘T [ ~r Resetting education and
a training for the digital age

#EUDigitalEducation
#DEAP
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OBOJ NPMOPUTET € CTPYKTYPUPaH Ha NpBUTe 6 akuuu op,
AKUVOHMOT MJ1aH 3a AUTUTa/IHO o6pa3oBaHue:

2
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a.lMpuvopuTeT 2: MogobpyBare Ha AUTNTASIHUTE BELUTUHU N KOMNETeHUMN
3a AUruTtanHa TpaHcopmayumja

BTopnoT npuoputeT Ha AKUMOHMOT MNAaH 3a AUTMTaNHO obpa3oBaHue ce
bokycmpa Ha nopobpyBake Ha AUTUTAaNHUTE BELTUHM Ha MOeAVHUN U
H6U3HNCK, KAaKO N KOMMeTeHUMUTe NOTPebHN 3a AurnTanHa TpaHcpopmaymja. 3a
fa ce nocTurHe osaa uen, EBponckata KoMmmcrja nHUUMpa ceondaTeH ceT Ha
mMepku. OBMe MepKX MMaaT 3a uen ga rm nojobpat OCHOBHUTE AUMUTANHU
BELUTUHN N KOMMETEHUUM Ha CUTe HMBOA, MOYHYBaAJKMU OF paHa BO3pacT.
JONONHUTENHO, MIAHOT BKAYYYBa NHULMJATUBM KOW IO NOAAPXKYBaaT pPacToT Ha
noronem u rnopasHoBuaeH ¢oHh Ha [obpo obyyeHU npodecmoHanun 3a
nHPopmaTMUKa 1 KOMyHUKaumcka TexHonormja (UKT) v gurntanHu ekcnepru.
BTOpmOT NpropuTeT e CTPYKTYpUpaH OKony akumnute og 7 A0 13, npocaeseHo co
KOHCTUTYyMpake Ha EBponcku LeHTap 3a AUrntanHo obpasoBaHue:

@ Axumja 7: 3aeAHNUKM YNaTCTBA 3@ HAaCTaBHULUTE U
BOCMUTYBaunUTe 3a MNOTTUKHYBake Ha AWrvtanHarta
NMUCMEHOCT U CrpaByBawe CO Ae3nHpopmaummnte
npeky obpa3oBaHue 1 obyka

@ Axkumja 8: Axypuparbe Ha EBponckata pamka 3a
AUTATANHN KOMMeTeHUMX 3a Ja BKAy4YM BeLUTauKa
WHTEeNUIeHUM)a N BELUTUHW MOBP3aHK CO nojaToum

@® Axuumja 9: EBponcku cepTuduKaT 3a AUTUTANHU
BewTtuHu (EACLL)

@ Axuumja 10: Mpepnor 3a npenopaka Ha CoBeToT 3a
nofobpyBake Ha o0b6e3besyBarbeTo  AUTUTANHU
BELUTMHW BO 06bpa3oBaHMeTo 1 obykaTa

@® Axumja 11: MefyHapogHO cobupare nogatoun u
uen Ha HMBO Ha EY 3a AurntanHuM BeWTUHW Ha
yyeHnumTe

@ Akuwnja 12: AUrnTanHm MOXKHOCTM 3@ NPaKTUKAHTU
@ Akupnja 13: YuecTBo Ha xeHute Bo CTEM

@ EBponcku LeHTap 3a AurntanHo obpasoBaHune
(n3Bop: EBponcka o6pa3oBHa 061acT)

Mery HuB, BO OBOJ Pe3ynTaT KOHKpPeTHO Ke ce dokycmpame Ha fABe akuuu, 7 n 9:
3aeHNYKN HACOKWM 3@ HaACTaBHULUUTE 1 efyKaTopuTe 3@ NOTTUKHYBawe Ha AUrntanHarta
NMUCMEHOCT W CrnpaByBake CO Ae3nHbopmauunm npeky obpasoBaHuMe U obyka, U
EBponckmoTr ceptudmkaTt 3a AUTMTaNHU BeLUTUHWU (EACL), KOJ MMa 3a uen pa buge
npu3HaeH 1 npudaTteH BO 3eMjuTe-4yneHKn Ha EBponckaTa YHu)a.

Co-funded by the
Erasmus+ Programme
of the European Union
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1. ANTrNTaNIHX BELUTUHU: COBPEMEH OCBPT

1.1. Jann nma npo6nem co gUrnTanHUTE BEUTUHN?

a. MpegusBnunTe Ha gUTrNTasIHaTa TPaH3ULMja

Cnepejku jJa pamkaTa 3a COAPXKMHN 3a AUTUTaNHO 06pa3oBaHMe, 06pa3oBaHMeE e
paAnKanHo NPOMEHET Co AUruTanHaTa TpaH3nuumja:

@ CoapXxuHUTe 3a AUrMTanHo obpasoBaHe CTaHyBaaT NoKpeaTUBHMY,
MONPWBAEUHW, MHTEPAKTVBHU 1 OTENOTBOPEHM BO Pa3NYHN popMaTL

@ HOBUTE TEXHOMOLLIKW JOCTUrHYBaHa, Kako LUTO Ce Mep3uBHaTa peasHocT 1
BeluTaukaTa nHTenmreHuvja (BM), nomaraat aa ce ncnopayaat HOBUW BUAOBU Ha
06pPa30BHU COAPXKNHWY

@ /IMa eKCMOHEHLMJaNHO 3rolemMyBake Ha MPOU3BOACTBOTO Ha AUMMNTaHM
06pa3oBHU COAPXKNHU

(EBponicka pamka 3a COAPXMHM 3a AUrMTanHO 06pasoBaHyie)

3aefHO CO OBMEe NMPOMEHU BO 06pa30BaHMETO, AUrMTanHaTa TpaH3nUmja JoHece
MHOTY OMLUTECTBEHW NPeAN3BUMLIM CO KO 06pa3oBaHMeTo Tpeba Ja ce Coouu:

@ svrvTanHuTe NNAaTGOPMU N HUBHUTE aNropuUTMmM 61 MoXe e Ja AejcTByBaaT
Kako ,4yBapn” Ha ANTUTANHNTE 06PA30BHU COAPXKNHMY, LUTO MOTEHLMJANHO Ke
B/INjae Ha NPUCTaNoT 4O OBME PecypCcy Ha Pa3NNYHN HAUYNHW

@ Ha KopUCHMLMTE M € NOTELLKO Aa ro NoTBpAaT KBAaNUTETOT 1 JOBEPIMBOCTA
Ha pecypcuTe 3a ANTNTaNHO 06pa3oBaHVe OTKOKY TPAAMLMOHANHUTE COAPXUNHN
@ [0/1rOpPOYHO 3aUyBYBakEe HA OBME 06PA30BHU pecypcu

@ puisnum Ha cajbep 6e36eaHOCTa, 3aLUTUTATA Ha MOAATOLUTE N e-NPUBATHOCTA
(EBponcka pamka 3a COAPXUHM 3a AUTUTANHO 06pasoBaHme)

Co-funded by the
Erasmus+ Programme
of the European Union
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OBa 6apa H13a MepKM 3a NOA0OPYBaHe Ha ANTUTA/IHUTE BELUTUHWN HEOMNMXOAHW 3a
CcrpaByBake CO OBMe npoMeHu U npeamssuyn. JECU - ViHAeKkcOT 3a gurntasiHa
eKkoHoMMja 1 onwTecTBo - 2022 rogmHa nokaxysa geka:

Jdopeka 87% op nyreto (Ha BO3pacT of 16-74 rognHn) pefoBHO KopwucTene
nHTepHeT BO 2021 roagnHa, camo 54% nocegysane 6apeM OCHOBHU AUMUTaNHU
BeWTUHW. XonaHanja n ®unHcka ce Bogeyknm Bo EY, aoaeka PomaHuja n byrapuja
3a0CTaHyBaaT. [onem gen oa nonynaumjata Ha EY cé ywTte Hema OCHOBHMU
AVITUTANHN BELUTVMHU, NaKo MOBeKeTo paboTHN MecTa 6apaaT TaksW BEeLUTUHM. |..]
OcTtaHyBa onwT Hegoctur o VKT cneumnjanuctnm Ha nasapoT Ha TpyAoT BoO EY, a
6pojoT Ha cnobogHM pPaboTHM MecTa MPOAOXKYBa fAa pacTe Kako LWTO ce
nojaByBaaT HOBW paboTHM mMecTa. Bo TekoT Ha 2020 roguHa, 55% of
npeTnpujaTyujata Kow perpytmpane wam ce obujene pJa perpytuvpaart
cneumjannctn 3a VKT npujasuie NoTewKoTUM BO MOMOJIHYBaH€TO Ha TakBUTe
cno6ogHN paboTHW MecTa. [..] Mpeanorot ,MaToT A0 AUrMTanHaTa AeleHnja“ma
3a Len Aa ro 3ronemm 6pojoT Ha BpaboTeHn VKT cneuujannct Bo EY Ha HajManky
20 munmoHu ao 2030 roanHa, Bo cnopeaba co 8,9 muanoHm so 2021 roanHa (wTo
oArosapa Ha 4,5% o paboTHaTa cuna). Mlako nma noctojaH pact og 2013 rogunHa,
noTpebHO e 3abp3yBarse 3a Aa ce nocturHe yenta. Og 2021 rognHa, LBeacka — co
8 o1cTo — 1 PrHCKa — co 7,4 OoTCTO — UMaaT Hajronem gen og VKT cneunjannctum
BO paboTHaTa cuna. (ECK 2022:14)

' panopTupame (cnl) nogatouuTe m3BneveHn og AECK 2022, NpUKaxyBajKu ja
ANCTprbyumjaTa Ha AUTNTaNHN BELUTUHW HU3 eBPOMNCKUTE 3eMju:

Figure 3 At least basic digital skills (% of individuals), 2021
1
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Source: Eurostal, European Union survey on the use of ICT in Househelds and by Individuals

Co-funded by the
Erasmus+ Programme
of the European Union

FakeSpetting 9




Fakespotting Toolkit

b. 3aTBopa|-|>e Ha Ja30T BO ANTNTAJIHUTE BELUTUHU

EfeH o4 npobnemMuTe LUTO ce NojaByBaaT BO HAaMopuTe 3a 3aTBOpPake Ha Ja3oT BO
ANTUTANHUTE BELUTUHM Aoafa of, OrpaHUYeHOTO MHBECTMpParke BO 06YKa, Kako U
o4 6apurepuTe 3a JOXMBOTHOTO yUeHse:

BapvepuTe 3a JOXNBOTHOTO yUYeHe N OrpaHNYEeHNTe NHBECTULMN BO obyKkaTa v
3abaByBaaT Hanopute Ha EBponckaTa yHMja fa ja MOMOJHM MNpasHMHaTa BO
avrutanHmTe BewTUHU Ao 2030 roguHa, cnopes nNpeTcTaBHULMTE U ekcnepTuTe
Ha EY, kou ykaxaa Ha notpebaTta oJ 3ronemMeHa noAjpLika 3a Haarpagba v
npekBannpukyBare.

(n3sop: Euractiv)

OBa MoOXe Ja npeTcTaByBa MNpobrieMm, UMajKU M nNpeaBui Lennute Kou ce
nocrtaBeHV 3a EBponckaTta gurntanHa gekaga, Koja 3aspuiysa Bo 2030 roavHa.
Cenak, ce YMHW JeKa CaMo 3eMjUTe CO MOBUCOKO HUBO Ha AUTUTANHU BELUTUHW Ce
OHVe KOV y4yecTByBaaT BO obykaTa 3a AUrMUTaNHW BewTuHW. Mo cTyamjata 3a
BewTHM Ha OELA oz 2021 rogviHa, ¢pakTtopuTe KOM BOAAT AO OBaa CcuTyauwja
MOXe fa BapupaaT, 0f, eKOHOMCKU MPUYNHW A0 KBAaNUTETOT Ha obesbeseHaTa
obyka. OBa ce nMpuyMHUTE KOW fOBeAOa A0 MOANTUYKM JorosBop 3a EBponckara
rofMHa Ha BeLUTUHMW.

Co-funded by the
Erasmus+ Programme
of the European Union
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B. EBpOﬂCKaTa roomHa Ha BelUTnH"

2023 rogmnHa e EBponcka rogriHa Ha BeWTUHW, Criopes AOroBOPOT MOCTUTHAT 04
CcTpaHa Ha EBponckmot napnameHT 1 COBETOT, WUTO pe3ynTnpa co egHOroAuLLIHN
naTek Ha WHUUMJATUBN KOW Ja WCTaKHYyBaaT BaXHOCTA Ha pPasBoJOT Ha
BeLTUHUTE 1 yyereTo HKU3 EBpona:

EBpornckaTta rogvHa Ha seluTuHM 2023 e kayyHa MHULMJaTVMBA Ha AreHjaTta 3a
BelUTMHW Ha EBponckaTta komucuja 3a Espona. [..] Llenta Ha uHmnumjatBaTa e aa
ce MoAMrHe cBecTa 3a BaXKHOCTa Ha BELUTUHWTE U Aa Ce NPOMOBMPa Pa3BOJOT Ha
BELUTVHNTE BO CMTE CeKTOPW M HMBOA Ha OMLITECTBOTO. MHMUMjaTMBaTa, UCTO
Taka, Ma 3a Lef Aa M NoTTUKHE MHBECTULMMTE BO Pa3BOj Ha BELUTVHU U Aa 1o
NPOMOBMpa NPeno3HaBak-eTo Ha BeLUTUHNUTE 1 KBanndukaummTe H13 EBpona.
(n3Bop: Digital Skills and Jobs Platform )

MNpeno3HaBajku ro 3Ha4YeHeTo Ha PasBOJOT Ha BELUTUHW 3@ eKOHOMCKM pacT U

counjanHa kKoxesuja, EBponckaTa KoMuCKja ja WCTakHa Hej3MHAaTa BaXHOCT.
NaHgemmnjata COVID-19 ja Harnacu HeonxoAHOCTa rnoejavHUWTE Aa rocejysBaat
NPMCNOCO6AMBOCT M MOCTOJaHO Ja CTeKHyBaaT HOBW BelTWHW BO TeKOT Ha
HUBHMOT XMBOT. CneactBeHo, EBponckata rognHa Ha BewTuHW 2023 Ke urpa
KNy4YHa ynora BO MPOMOBMPAHETO Ha [AOXMBOTHOTO Y4yere U1 pPas3BojoT Ha
BeWTNHW H13 EBpona. EBponckaTta rognHa Ha BELWTUHW Ke UMa 4 rnaBHU Lenu, rno
npeanorot Ha EBponckarta koMmucu)a:

l. la ce NoTTMKHe noedeKTUBHA MHBECTULMA
BO o0b6yka W ycoBpwyBake 3a Ja ce
MaKCMMM3Mpa MNOTEHUMJanoT Ha eBporickara
paboTHa cuna n aa ce NMOMOrHe Ha nyreTo Aa
ce npedpnat of eAHO Ha Apyro paboTHO
MecTo.

ll. Ocurypete ce pJeka BewWTUHUTE ce
NpUMeHNMBN Ha 6apamarta Ha Ma3apoT Ha
TPYyAOT, CO TOa WTO Ke pabotute m CO
couunjanHUTe napTHepu 1 bUsHUCKTe.

lll. YcornacyBare Ha acnmpauumnTe Ha nyreto
N CeToT Ha BeWwTUHWM CO MOXHOCTUTE Ha
nasapoT Ha TPYA.

IV. MNpuBnekyBarwe nyre of TpeTu 3emju co
BELUTUHW NOTpPebHM Ha EY.

(n3Bop: Mnatdopma 3a AUrMTaNHU BELUTUHU
1 paboTHU MecTa)

FakeSpetting 1N
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Kown akTepu ce BkayyeHu BO EBponckaTa roavHa Ha BeWTUHWU? YnoraTta Ha
paboTogaBaynTe BO NPOMOBMPAHKETO Ha Pa3BOJOT Ha BeELITUHUTE e KAy4YHa BO
CO3/aBaHeTO OMNKpYy)KyBake Ha Ma3apoT Ha paboTHWM MecTa BO Koe AurutanHaTa
KOMMNEeTeHTHOCT CTaHyBa BpejHa. 3atoa, Komwucmjata ce obmayBa fa co3jaje
Mpexu 3a copaboTka mMely paboTofaBaunTe, 3acerHaTuTe CTPaHU U JaBaTennTe
Ha obpa3oBaHue 1 0byka:

EBpornckaTta KoMmncKHja, UCTO Taka, Ja MUCTakHa ynorata Ha paborojaBayunTe BO
NPOMOBMpPaeTO Ha pPas3BojOT Ha BewTuHUTe. Komucmjata v MOBKKA
paboTtozaBunMTe Aa VHBECTMPaaT BO BeLITUHUTE Ha CcBOUTe BpaboTeHV W Aa
NPOMOBMpPaaT Ky/lTypa Ha yyewe BO HUBHUTE opraHmsauun. Komucmjarta, UCTO
Taka, M nosBuka paboTogaBumTe Ja ro rnojapXaT rMpu3HaBaHeTo Ha
HepOopMasHOTO N HEGOPMANTHOTO yuere 1 Ja rv oxpabpaTt ceonTe BpaboTeH Aa
CTEeKHAT HOBW BELUTUHM BO TEKOT Ha HMBHaTa kapwvepa. |..] EBpornckaTa koMmucmja
Ja Harnacm BaxHoOCTa Ha copaboTkaTta BO MPOMOBMPaHETO Ha Pa3BOJOT Ha
BeWwTUHUTE. KOMUCMjaTa M MNOBMKA CUTE 3acerHatu CTPaHW, BKAYUYUTENHO W
Bnaaute, pabotogaBauunTte, gaBaTtennte Ha obpa3oBaHMe 1 06yKa M rparaHcKmuTe
opraHusauuu, ja paboTaTt 3ae[HO 3a Ja ro NPoMoOBMpPaaT PasBOJOT HA BELUTUHWY
HMU3 EBpona. Komucujata, NCTO Taka, Ja MUCTakHa BaXHOCTa OJ BKAyyyBake Ha
noeAvHUM BO WHULUMJaTMBATA W M MOBMKA MOeaVHUMTE Ja npesemar
COMCTBEHOCT Haj, COMCTBEHOTO Yy4Yere X pa3BOj Ha BeWTMHW. 3aToa Ke 6buaaT
yCcBOeHWN rosem 6poj HOBM npeano3n Ha EY 3a ga ce notkpenat TeKOBHUTE
Hanopw » AOMOJIHUTENIHO Aa Ce NOTTVKHE Pa3BOJOT Ha BELUTUHUTE HU3 3emMjuTe-
YIeHKMW.

(v3Bop: Digital Skills and Jobs Platform )
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Bo Hacoka ytBpaeHa oj EBponckaTa rogmHa Ha BewTWHW, EBponckMoT coBeT
npoviseeze ABe MPenopakn 3a 3eMjUTe-4uieHKU fa ro noTTUKHaT AUTUTaNIHOTO
obpa3oBaHve M obyka: npBaTa e MnoBp3aHa CO OAHOCOT nomery AurutanHuTe
BELUTUHW 1 Nas3apoT Ha TPYA:

MNoTnpeTtcesatenkata Ha Komucmjata Maprpete BecTtarep pede geka npernopakurte
MMaaT 3a uen ja rm HagMmmHaT bapmepuTe LWTO ro orpaHMYyyBaaT HarnpesokoT Ha
EY 3a gnrntanHu BelTUHWN Ha VHAWNBUAYA/IHO, CEKTOPCKO U HaLWOHAa/NIHO HUBO,
6uaejK MOMEHTa/IHO NOCTOoJaT roNemMm Pasnnvky BO AUTUTANHUTE KOMMETeHUNn
Mery 3emjute Ha EY, dasunTe o4 XMBOTOT N CEKTOPUTE HA eKOHOMWU)aTa.

Crnopes Hea, baprepuTe Ha CEKTOPCKO HMBO Ce MOBP3aHU CO ,HeycornaceHocT
nomery OHa LWTO NyfeTo MoXaT Ja ro HanpasBaT BO OAHOC Ha AUTUTanHUTe
BELUTUHW N OHa WTO OZ HMB ce 6apa Aa ro npaeaTt 1 Ha HMBHAaTa cerawHa paboTa
n Ha naHaTa pabora“.

Cnopes Komucumjata, rnoBeke of efHa TpeTuHa o4 paboTHuuute BO EY
MOMEHTa/NHO HeMaaT AUTNTaJIHN BewTUHWU MoTpebHX 3a rMoBeKkeTo pPaboTHU
MecTa.

,[10TpebH HK ce nyfeTo Aa MOXaT Aa ' KOPUCTaT AUrMTaNHUTE BELUTUHN BO CUTe
CeKTopy Ha eKkOHOMMKjaTa", peye Bectarep, MOBUKYBAJKN M1 3eMjUTE-YNIeHKN Aa ro
,OTBOpPAT" CBOJOT NpUCTan KOH AUTMTanHNTE BELUTUHN. (|/|3Bop: Euractiv )

Co-funded by the
Erasmus+ Programme
of the European Union

FakeSpetting 13




Fakespotting Toolkit

BTOpurOT e NoBp3aH CO TpaHCBep3a/HOCTa Ha AUTUTaNHaTa TPaH3numja mery cute
Pa3INYHN CEKTOPW Ha OMNLWITECTBEHUOT XNBOT, He CaMO 06pa3oBaHMETO TyKYy U BO
€KOHOMWJaTa, Yy4ecTBOTO BO MOAUTUUKNOT XMBOT WU COLMJANIHUTE WHTEPAKLUN.
OBa e npuyMHaTa 30wWTO EBponckaTa KOMMCK)a ce 3anara 3a ceondarteH npucran
3a Pa3BOj Ha AUMUTANHW BeLUTUHW, KOJ He ce doKycMpa CaMO Ha AuruTanHata
obyka cama no cebe, TyKy npeno3HaBa KakoO CeKOJ CeKTOp CTaHa AuruntaneH
CeKTop:

.[Tve Tpeba] ga ro rnejaaT cekoj CekTop Kako AUrMTaNEH CeKTop”, peye Taa 3a
Bpeme Ha npec-koHpepeHUMjaTa, AOAABAJKN AeKa OBa Npallakbe He Ce OAHecyBa
CamMo Ha obpa3oBaHMeTo.

Bo ncto Bpeme, Komucujata ce 3anara 3a noceondarteH npucrtan 3a pasBoj Ha
AUTUTANHN BELUTUHW, UCTO Taka, BO 0OPa30BHMOT CEKTOP, 3@ Aa Ce oCuUrypu geka
HacTaBHMLMTE Ce OMpPeMeHM CO anaTkMm M KOMMEeTeHUUU Aa U KopuctaT u
noAy4yyBaaTt AUTUTAIHUTE BELUTUHMN.

Cnopea Komucmjata, camo 39% 0J, HacTaBHMLMTE Ce YyBCTBYBaaT MNOArOTBEHU Aa
KOpUCTAT AUTUTANHN TEXHONOMMY BO HMBHATa paboTa M camMO efHa TpeTuHa of
yyYeHVLUUTe o4aT BO yuyunamiTaTa KoM NocTaByBaaT CTpaTervm 3a 10a Kako Aa ce
KOpWUCTaT ANTUTANIHNTE TEXHOIOTMK BO HacTaBaTa M yyeneTo.

LIpeba ga rm nHTerprpame UrnTasHUTe BELUTUHW BO CEKOj MpeAMeT LTOo Ce yuu
Ha y4YunnmwiTe, Kako 1 rnocebeH npeamMeT caMoOCTOJHO", peye BecTarep.

(n3Bop: Euractiv )

oORmOoOOO

1
0
0]
0
0
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0
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2. AvrntTanHnm BelUTUHU N gUrnTanHa
KOMMNETEHTHOCT. KOHLernTya/iHa paMKa

,ﬂ,OKOJ’IKy MOCTOM OMNWT KOHCEH3YC OKOJly UTHAaTa n0Tpe6a 3ad NOTTUKHYBaH€ Ha
ANTUTanHM BeWTUHWN W KOMMETEHTHOCT, Ce€ BoOJjelle ,a,e6aTa 3a pPasnnyHuTe
ﬂ,eq)I/IHI/ILI,I/II/I 3a AUrmnTaJaHm BelTMHM U KOMMEeTeHTHOCT.

2.1 AurnTanHm BeUTUHM

Obnacta Koja ce obuge fa ro rnpoyyysa, pednektmpa U An3ajHNPaA NPaBUAHNOT
36Mp Ha 3HaeHa 3a CrpaByBake CO MNpeav3BULMTE Ha MeANYMCKMOT Mej3ax e
noneTo 3a MeAgnymMcka NMCMeHOCT.

O kafe noTekHyBa 0BOJ koHuenT? Cera Ke ce obugeme Aa rm onuweme
ogHOCUTEe Mery MejuyMckaTa MNUCMEHOCT U MUCMEHOCTa, Kako W Hej3nHaTa
NCTOPWJa, CO Len Aa rv nokaxeme Hej3MHUTE OrpaHMNYyBaHa 1 Kako MOXe Ja ce
noAo0bpu crnopej ekcrnepTuTe 3a MeAnyMCcKo obpa3oBaHue.

a.08 Megnymcko o6pasoBaHue Ao AurntasHa KOMNeTeHTHOCT
(nHazap)

MoZeMOT Ha MacoBHUTE MeAWYyMW BO MUHATUOT BeK, MpocsiefleH COo AuUrvMtanHara

TpaH3uLWja, co3jaje HOBM 06pa3oBHU NoTpebu. MNMouHyBajKn Of PeKOHCTpyKuMjaTa Ha
PanumHenn (2021) Ha eBonyuMjaTa Ha MeAMyMcKaTa NMCMEHOCT CO MojaBaTa Ha HOBUTe
MeaAnyMn, TyKa e MoeAHOCTaBeH nperse] Ha nojaBaTa Ha PasiVYHM KOHLEenTu BO
paMKuTe Ha negarorvjata Ha MeanymMunTe:
l. Megnymcko obpasosaHue: Bo 1970-Ttute, YHECKO u Conseil international du Cinéma
et de la Télévision jacHO 360pyBaaT 3a MeANyMCKOTO obpasoBaHue, AePUHNPAJKN o
Kako MpoydyBake Ha UCTOpMjaTa Ha MeAUyMUTe, HMBHATa ynora BO OMLUTECTBOTO U
npuctanot Ao HuB. OBOJ KOHLUENT MPBMYHO Ce MpMMEeHyBalle CaMO Ha MacoBHUTe
MeANYyMU, KaKko Tenesusmnjata, pagnoto v neyateHute meamymun. PanumHenn (ivi: 36)
NAYCTPUpPa TPU PasINYHN AUMEH3N BO KOV BOO6MYAEHO Ce HaMeHeTU NpakTUKmUTe 3a
MeanyMcko obpasosaHue: 1) MeanyMcko obpasoBaHve Kako efykauvja 3a pasbrparbe
Ha MeAMYyMCKUTEe Mopakn U MeauMyMCKMOT cucTem; 2) Meanymcko o6pazoBaHve Kako
eflykalyja 3a NpPaBWUIHO OCTBapyBake Ha cpeAcTBaTa 3a KOMyHMKaumja; 3) Meanymcko
obpasoBaHMe Kako edyKaLja 3a NPON3BOACTBO Ha OPUTMHAHN MeANYMCK NOPaKMU.
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ll. HoBa Meanymcka NMCMEHOCT: Koja Aoara oj, paboTtaTta Ha LleHKMHC (et al. 1998)
3@ naptuyunatvBHAa KyaTypa, Taa Mma 3a uen fa rv VHAMBMAyanusnpa OHve
KOMMeTeHUMN KOV 04, MeANYMCKOTO 0bpa3oBaHmMe MOXe Ja ce MpuMeHaT 1 Aa ce
npowunpat BO HOBUTE MegUyMW: OJ Wrpakwe, A0 pellaBakbe npobnemy,
peMUuKCcrparbe Ha COAPXMHa N BMpeXyBawe. BkiydyBa MU MOXHOCT 3a npucran,
aHaNn3a, NpoueHKa N Kpenmpamwe rnopakm Bo PasinyHmM KOHTEKCTU.

. AwrntanHa nmcmeHocT: CnocobHOCT 3a pas3buparbe N KOpUCTeHe Ha
NHbopMauMn BO pasnnuHu ¢dopmaTh, O4 PaA3NNUYHN AUTUTANHO NocCpesyBaHU
n3sopn. Ha nodyetokor Ha 2000-TmTe, EBPOMNCKMOT COBET O MOCOYM Kako
npeayc/ioB 3a KPeaTUBHOCT, MHOBaLM]ja U NpeTnpueMHNLLTBO.

V. AnrntanHa KOMMeTeHTHOCT: Bo nmocnegHunTe neTHaeceT roAuvHW, EBponcknoT
COBeT 3arnoyHa Ja pa3BK¥Ba MNOKOH3UCTEHTHa paMKa Ha KnyyHute komneTeHUUN
3a AOXMBOTHO y4yere, Koja Ja rnega AurntanHata KOMNeTeHTHOCT Kako efHa 0/
8-Te rnaBHuM komneteHuun n Bo 2006 n Bo 2018 Bep3uun. AurmtanHaTta
KOMMETEeHTHOCT € LeHTpasHa BO pPas3BOJOT Ha AUTMTANHOTO rparaHCTBO, Wan
nocpeAyBaHOTO y4eCTBO BO JaBHNOT XUBOT, 1 cera e gebnHrpaHa co eBporckara
pamka DigiComp 2.2., nogeneHn Bo 5 obnactn: VIHpopmaTMBHa 1 MOJATOYHA
nucMmeHoct, KomyHumkaumja v copabotka, Kpevpamwe AuUrntanHa COAPXKUHA,
be3begHOCT 1 pelaBarse rnpobiemn.

[1] CE (2003) elearning: Better eLearning for
Europe, Publication Office of the European
Union, Luxembourg.

[2] Key Competences for Lifelong Learning -
https://op.europa.eu/en/publication-
detail/-/publication/297a33c8-alf3-11e9-
9d01-0laa75ed7lal/language-en
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HacoknTe 3a Meamnymcka 1 nHdopmaumcka nucmeHoct (Hacokn) npomosupaHu
Kako Akuuja 7 o AKUMCKMOT NaaH 3a AurmtanHo obpasoBaHue ja gepuHupaat
AnrmTanHata NMCMeEHOCT:

Aa ce 6buge AUrMTaNHO MNWUCMEH 3HauM Ja ce 3Hae Kako Ja ce KopucTat
AVTNTaNHNTE TEXHONOrMW 3a MPUCTan, ynpaByBake, pa3bupare, HTerpmpame,
KOMYyHWKauMja, OLeHyBake, Kpeupamwe W wWwuperwe Ha uHPopmaumm — Ha
6e36eaHV N COOABETHU HaUMHW. VICTO Taka, AUrnTanHaTa nMCMeHoCT MOXe Aa UM
MOMOrHe Ha yYeHuuuTe akTUBHO Aa yYeCcTBYBaaT, Aa y4yaT, Aa rpajaTt UCMOIHeTU
Kapuepu U Aa KOMyHULMpaaT couujanHO BO AeHeWHOTO onwTecTBo. Kako TakBa,
ANTUTanHaTa MNUCMEHOCT e MNpeAycioB 3a Pa3BOj Ha aKTVMBHO M OBAACTEHO
ANTUTANHO rparaHcTBo. (Hacoku: 20)

OAHOCOT Mery rparfaHCcKMOT aHraXXmaH 1 NUCMeHOoCTa e C€ CaMO He HOBO: Tynuno
Ae Maypo — AWHIBWUCT, aHraxupaH UHTenekTyanel, 1 rnopaHelleH UTanujaHCKm
MUHUCTEP 3a obpa3oBaHve — 0 WAeHTUUKyBalle MNUCMEHOCTa efeH Of
OCHOBHWTE nMpejycnoBM 3a camata JeMokpaTuvja: Aypy N BO AEeMOKpPAaTCKu
KOHTeKCT, 6e3 nMCMeHOCT, rpafaHuTe ce nojeAHakBO MNOAAHULM Kako U BO
TOTannTapHUTE pexurmu. NcMeHoCcTa Kaj BO3pacHMTe NOCTOJaHO ce cnean: efeH
npumep e MNporpamata Ha OELLJ 3a mefyHapoAHa npoLeHKa Ha KoMneTeHuumnTe
Ha BO3pacHWUTe Koja MM cyiejy NMCMeEHoCTa, 6pojHOCTa 1 pellaBarweTo npobaemu
KaJ BO3pacHUTEe BO AOJITV BPEMEHCKW Neprnosu.

MeryToa, ako NpaBUAHOTO pa3bunpare Ha MHPopMaLmnTe e HeOMNMXo4eH YC10B 3a
NOTTUKHYBawe rpafaHcku U AUrnTaneH aHraXXmMaH, HeKou ekcriepTu BenaT Jeka
Toa He e fA0BOJIHO. EfHa npBa HaBecTyBake 3a OBa MOXe Ja ce Hajje BO
CNOXeHUTe 1 pa3HoBUAHW chaKkarba Ha camaTa MeAnyMCKa NMUCMEHOCT: Ce YMHU
Aieka KOHLLenToT ce NpoLMpyBa Of IMHIBUCTUYKATA N KOTHUTMBHATa KoHLuenumja
Ha MMCMeHOCTa, 0bunAayBajKn ce Aa Ja NpUAaroan Ha MeanyMcKUTe N JUruTanHuTe
MeANYMCKM KOHTEKCTU.

3 Intervista a Tulio De Mauro - Alfabetizzazione e democrazia -
https://damianorama.wordpress.com/2008/11/01/intervista-a-tullio-de-mauro-
alfabetizzazione-e-democrazia/

4 The Programme for the International Assessment of Adult Competencies (PIAAC)
https://www.oecd.org/skills/piaac/
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6. Megnymcka nucMmeHocT B. Meanymcko obpasoBaHue

NcTpaxyBaunte Ha Data and Society, bynrep u /[lejBucoH (2018) pasaat ncupneH
1N3BeLUTa) 3@ MMaBHUTE NHULMJATVBN 3a MeAnyMcka NMCMeEHOCT, enabopurpajkm pamka 3a
HMBHa eBajyauuja N faBake Npenopaky Ha 3acerHaTuTe CTPaHU 3a CnpoBejyBake Ha
MeAnyMcKaTa MMCMEHOCT Ha NMPOoAYyKTUBEeH HaunH. HUBHOTO NCTpaXyBahe OTKPYBa Kako
eZiHa O/ rNaBHUTE MPUUYNHK 33 HeYyCrnexoT Ha UHNUMJaTUBUTE 3a MegMyMCKa NUCMeHOoCT
e WMpoYMHaTa Ha Hej3NHUTe ouYeKkyBaka: ,Aa/lv e Aa ce rnpero3Hae TOYHOCTA, Aa ce
OLleHM MPUCTPACHOCTa, Aa Ce BKAy4YU NPOAYKTUBHO CO MHbopmMauuuTe, aa ce buge
nHpopmupar rnacau? (ibid: 16). EgeH og apyrute Herosu npobnemu e, MOBTOPHO,
HeroBaTa aHaxpoHm3am U ¢akToT LWTO Ja MocCTaByBa LenaTa OAroOBOPHOCT 3a
cornefyBarbe Ha KBaINTETOT Ha MHbOPpMaLMUTE 3a KPaJHNOT KOPUCHUK:

KOHeuHo, MCTpaxyBameTo 3a MeAvMymckaTa MUCMEHOCT 06UYHO ce doKycrMpa Ha
VHAVBUAyanHaTa OArOBOPHOCT 3a COrMeJyBare Ha BUCTMHATa WM TOYHOCTa Ha
nopakuTte. Kako wTo nnatpopmmTe kako Facebook, Google n Twitter c& noseke ro
nepcoHannsupaat npucTanoT Ao UHGOPMaLM, MHAMBUAYANHaTa OArOBOPHOCT CTaHyBa
MonpeAusBUKINBa, OCOBEHO Kora MeToauTe 3a CepBupare KHGopMaumu He ce
TpaHcrnapeHTHU. EfeH NpeamnsBuK 3a NCTPaXyBakeTO LUTO HafpeayBa e Aa ce ogpeaart
oueKkyBarbaTa 3a TOa Kako MOeAVHeLIOT MOXe Ja ja NpOoLeHW BepojoCTOjHOCTa Ha
MHPOPMALMUTE KOra LUMPOYMHATa Ha KOPMYCOT, Ha MpuMep, LUTO € BK/YYEHO W
nckaydeHo 1 3owto (1 Kako ce pasnukysa o MHGOPMAaLMWTE LITO UM Ce ClyxaT Ha
ApYrvTe), He e HUTy BUAIMBO. HUTY AOCTanHo. HeonmxogHo e Aa ce npencnuTa
MeAMyMcKaTa NMCMeHOCT Bo epaTa Ha nnatpopmute (ibid: 17).
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EneH oA HajaBTOpUTETHUTE rNacoBu BO
AebataTa 3a notpebaTta n
orpaHuMyyBakaTa Ha  MeauyMcKaTa
nucmeHocT e [lejsng baknmHrem, Hay4YHUK
3a MeAnyMcko obpa3oBaHue 1 aBTOp Ha
MaHudpecToT 3a MeaNyMCKO
obpasoBaHue (2019). Kako "
ropeHaBefeHuTe Hay4dyHuuW, TO] He ce
COMHeBa BO LUenTa Ha MeAmymckaTta
NWCMEHOCT, HUTY BO  HeJ3MHaTa
HEeOnxoAHOCT BO AUTNUTANHO NoCpesyBaH
nej3ax. MeryTtoa, BO noBeKke HaBpaTun TOj
HarnacyBsa Kako MeauyMckaTa
NUCMEHOCT 4ecTo ce KopucTena Kako
,6p3 nonpaska” (2021 22), necHo
pelleHne 3a CI0XeHU npobnemu wnu,
ywte noaowo, WHANBUAYaNN3NPaHoO
pelleHne 3a CMcTeMcky npobaemMm LWITO
Tpeba pJa ce pewaT npeky roBeke
—HUBEeNNpaHn ornepauuwn. Jloaeka
HeroBaTa KpWUTMKA HarnacyBa Kako
Bnagmte - ocobeHo oHaa Bo OK - nmaar
TeHAeHuM|a Aa Ja KopwucTtar
MeAnyMcKaTa NMUCMEHOCT Kako WM3roBop
32 fJa wmsberHaT perynmpare  Ha
aKTMBHOCTA Ha rofemMuTe AUTUTaNHU
nnatpopmm, TO] UCTO Taka WCTaKHyBa
KakO CaMMOT KOHLEeNT Ha MejuyMmcka
NMCMEHOCT npeTcTaByBa pamMka LITO ja

ncToBapyBsa OZrOBOPHOCTA Ha
CUCTEMCKN NPOBJEMN HA MOEAVHEYHM
KOpUCHULN.

EpeH op npuMmepmtTe BO KOW OBa

npatlaHe CTaHyBa eBnaeHTHO e
NHCTPYMEHTA/THNOT npucrtan Ha
AnNTrnTanHata TIMMMCMEHOCT, Kaje LWTo

TEXHWYKOTO 3HaeHe — KakKo N 3HAEHETO
fa ce wmndbprpa — e npeTcTaBeHO Kako
peLleHvie 3@ NOJINTUYKUTE N KYNTYPHUTE
npobnemy;

FakeSpetting 19

WA KOra NIeCHUTE W AO0CTanHN MeToAM
3@ npoBepka Ha  ¢akTuTe  ce
ncnopadyBaaT Kako  pelleHuMja  3a

CNCTEMCKO HapyLlyBaHhe Ha
nHpopmauumTe:
[MoHekoraw ce npeTrnoctaByBa Jeka

AVTUTanHaTa NMUCMEHOCT e eAHOCTaBHO
yyerbe Kako ja Cce KOpucTaT AUrUTanHu
anaTkn: yyere Kako Ja ce pakyBa CO
XapABep wAu ga ce kKopuctm codpreep
Kako wWTo ce npebapyBaunte. OBa e
WHCTPYMEHTANHMOT NpuUcTan Ha Koj
MUC/IeB. 3@ MeHe OBa e CaMO MoYeTokK Ha
npouecot. Ce pa3bupa, Tpeba fa 3Haeme
Kako Ja Haofame wuHbopmaumm Ha
WHTEpHeT, N Ja Tro TnpaBMMe TOa
epeKTMBHO e HewTo WTo Tpeba Aa ro
HayuyMme. Ho, noTewkuTe npallakba
foaraat kora Tpeba ga ja chatvume Taa
nHpopmMauvja, Aa Ja obpaboTnme 1 Aa ja
oueHMMe. Tpeba ga npoueHMMe Ha LWTOo
Tpeba fa BepyBaMe, a Toa e Jajneky Of
necHo. OBa e MeCTOTO Kaje LITO Aoara
MeANyMCKOTO obpasoBaHue. VI nokpa)
CUTe nabaBu PaAsroBOpM 3a JAXKHWU
BeCTW, OBa He e caMO Ja Ce Hanpaswu
pasfiMka nomMery OHa LUTO € TO4YHO W
NaxxHo. Toa He e HeLTOo LWTO MoXeMe Aa
ro HanpasKMe CO eAHOCTaBHa NAMCTa 3a

NpoBepKa: HaMpoTWB, Taa BKJy4yBa
MHOry MOKOMI/IeKCEH,
noBeKkeANMEH3NOHaNeH  Mpouec  Ha

aHanv3a u esanyaumja. OBa He e
e/JHOCTaBHO Ja Ce Hayuu: HO 6e3 Hero,
Hue cMe nsrybermn? (bakuHrem 2021: 26)
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BaknHreM e MpPOMOTOP Ha CUCTEMCKUTE 06Pa3oBHU CPeACTBA, Kaje LUTO LeanoT
06pa30BEH CMCTEM IO MPENo3HaBa C/IOXKEHMOT MPeXeH MeAMYMCKM Mej3ax BO KOj CMe
BMeTHaTW 1 Ja Mnpe3eMa OArOBOPHOCTa 3a HMBHATa MOArOTOBKA CO CTaBake Ha
HacTaBHUTE NporpaMy 3a MeAMYMCKO 06pa3oBaHMe BO LIeHTapOT Ha LUKO/CKUTE
nporpamu. Toj ce ¢oKycMpa Ha KOHLENTU KakKo KPUTUYKO pPasMUCyBake, Koe
BK/lydyBa peLlaBake Ha NpobsiemMu, HO He ce orpaHMYyBa CaMo Ha Hero, a BKay4yyBa U
NHPOPMALIMK 3@ COCTABOT Ha MeANYMCKUWOT Mejcax 1 yaoraTa Ha HEroBUTE aKTepW.

Cekako JeKka KOAMpaHeTo e BeLUTUHA KOoja CTyAeHTuTe Tpeba Aa MMaaT MOXHOCT Aa ja
CTeKHaT AOKOJIKY CakaaT, HO Aa Ce Kaxe Jeka Toa MM nomara BO pellaBaHeTo Ha
npob6aeMnTe UK AeKa Toa e CyLUTUHCKA 0byKa 3a UAHO BpaboTyBawe — Nopajmn LwTo
Tpeba fAa ce npeAaBa Ha cuTe CTYAEHTU — e MHOry COMHUTenHo. [leuarta, TOYHO e,
Tpeba Aa 3HaaT Kako QYHKUMOHMPA AUruTanHaTa TexHOsorvja; HO Tue MUCTO Taka
Tpeba ga pasbepaT Kako PYHKUMOHMPaAAT AUTUTANHUTE MegUYMWN KaKo UHAYCTPUU Y
KynTypHU $OpMM Ha NpeTcTaByBake. AKO cakaaT Aa CTaHaT akKTUBHU KOPUCHULM Ha
TexHonornjaTa, Tpeba Aa HaydaT noBeKke 0f 0ONYHU TEXHUYKN BEeLTUHU: UM Tpeba
COLMJaNHO, MOANTMYKO, EKOHOMCKO 1 KYNTYpPHO pasbupatrse. (2019: 82)[5]

5 The reference is to the Italian edition of the text, here presented in English translation.
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2.2. AurntanHmM KomneteHUnmn

danurHenn nokaxa Kako KOHLeNTOoT Ha ANUrnTasHa KOMMNETEeHTHOCT goara o4, OHOJ Ha
AUrvTanHaTa NMMCMEHOCT, HO ro MPOLUKPYBA CO Len Aa MMma noceondaTtHa gedpuHuumja

norojHa 3a AunrnTtasaHarta epa.

ap,eq)MHmpal-be Ha gurntajiHa KOMNEeTeHTHOCT: TEOPETCKU NpeansBuK

Gallardo-Echenique et al. (2015) HanpasBu onwvpeH nuTepatypeH npernes Ha
pasnnyHnUTe AePUHNLNM 3a AUTUTanHaTa KOMMETEeHTHOCT, CO uen ,Aa HeMa Hamepa

Aa MNOCTUTHE eAMHCTBeHa AeduHuLMja BO  PeayKUUOHUCTUUKA  TOrneg,

CUCTEMATCKM Ja TV nperneja pasnnuHute aednHULUAN U Ja TW UAEHTUPUKYBA

TOUKUTE Ha MOBP3yBakLe 0/ LUNPOKa U pa3HoBuAHa Bu3mja “ (ivi: 2).

Pa3nnkunte co gurntanHata NMCMEHOCT ce HaBeZeHU Ha CnegHMOB HaUNH:

Differences betwean digital competence and digital eracy

Digital competence
An amployability requirement of the digital
age

A “skills’ connotation, implying
competency with some of today's
computer applications, including word
processing and e-mail, etc.

| Set of abilities needed to apply digital
technologies 1o work, leisure and
education

| Skills peaple should have in the digital era

| Skills to communicate with others and
addrass a wide range of texts in all media

A range of capabilities (knowledge, skills
and compatances) covering thrae main
calegories: ICT practitioner skills; ICT
user skills, and e-business skills

' Demonstrated ability to apply knowledge,
skills and aftitudes to achieve observable
reesulls; measurable performance through
rubrics

| Confident and critical use of Information
Society Technology (I1ST) for work, leisure
and communication

Underpinned by basic skills in ICT: the
uss of computers o retrieve, assess,
store, produce, present and exchange
information, and to communicate and
participate in collaborative networks via
the Intemet

FakeSpetting

Digital literacy

Conceptualizations of the changing leaming
paradigm in the digital age

| Deictic approaches to leaming and
communication

| Set of understandings needed in the digital
era to understand, produce and negotiate
meaning in a culture made up of powarful
images, words and sounds

| An assumplion that skills, awarenesses and
understandings exist that will enable
individuals first to survive and second o be
more effective in their e-encounters

| A combination of lechnical-pracedural,
cognitive and amotional-social skills

| Processes of awareness, confidence,
evaluation, reflection, adaplability and
willingness to meel the digital age challenges

| Ability to understand and use information in
multiple formats from a wide range of
sources when this is presented via
compulers

| Complex cognitive, motor, seciological, and
emalional skills that users need in order to
function effectively in digital environments

| Awareness, attitude and underling abilities
neaded to use digital tools appropriately and
to reflect upon this process
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Hekoun 3abeneLuky KoM MOXaT Aa Ce HanpaBaT 3a 0Baa pas/iM4YHa KoHLUenTyaamsaumja
Ha KOMMETEeHTHOCTa M MMCMEHOCTa Ce Aeka Aojeka MMCMeHOCTa YecTo ce OnuLlyBa
Kako MHAMBUAYANHA, KOTHUTMBHA BeELUTMHA, MOBP3aHa CO BHATPeLUHO pa3bunpame Ha
NPaKTUKyBakeTO TeXHUYKK onepauun, KomMneTeHTHOCTa 4ecTo ce OnuLlyBa Kako
CUTyMpPaHa, CoUMjanHa CNOCOBHOCT 3a KOPUCTeHe LUTO Npousferysa oj nprvMeHaTa
Ha NMMCMEHOCTA; UCTO Taka € ONMuLLAH Kako KPUTUYHA ynoTpeba 3a pasnnyHn Lenm n e
OpuveHTVpaHa KOH BpaboTAMBOCT, CNobOAHO BpemMe U KOMyHuKauumja. Jdoseka
MMCMEHOCTA € OCHOBa 3@ KOMMETEHTHOCT, Taa e WHAMBUAYyaNHa KapakTepucTuKa:
KOMMEeTEeHTHOCTa e coumjanHa BewwTnHa. Cenak, 3akny4okoT O HUBHUOT npernes ro
HaBeAyBa C/NOXEHWOT CTaTyC Ha NOMMOT AurntanHa KOMMNETeHTHOCT, KOoj C€ yuiTe
OCTaHyBa BO CPXTa Ha 06pa3oBaHMETO Ha OA4rOBOPHO rparaHCTBO:

Bp3 ocHOBa Ha 0BOJ Mperaej Ha nuTepaTypaTa, AUrMTaaHaTa KOMNeTeHTHOCT MOXe Aa
ce cmeTa 3a MOoBEeKeC/10eH KOHLIENT LUTO NPOU3/IEryBa of HeKkosKy nosagvHu [..] Taa e
TeCHO NOBpP3aHa Co NpUCTanuTe 3a ONUCMeHyBake, HO He e NAeHTUYHa. AurntanHara
KOMMETeHTHOCT Ce CMeTa 3a OCHOBHA KOMMNETEeHTHOCT BO JOKYMEHTUTE 3a NOJUTUKM,
HO C& yluTe He e cTabuieH KoHuenT [..] OBMe pasnnuuHm NonMmM 3HauaT geka cé yuire
HeMa JacHW ynaTcTBa 3a MPOLEHKa Ha AurnTtanHata komneteHTHocT (Ananiadou &
Claro, 2009). [lojeka HekoW ja mepuunupaart AurvTanHata KOMMEeTEeHTHOCT Kako
TexHu4yka ynotpeba Ha WKT, gpyrn ja gedmHmpaaT MOLIMPOKO KAKo MpUMeHa Ha
3HaeHe NUAM KaKo BeLTMHM Ha 21 Bek. ONwTecTBOTO Ha MHPOpMaLMM N 3Haeke ja
HarnacyBa notpebarta 3a ,06pa3oBaHO rparaHCTBO CNOCOBOHO 3a MPUCTan, oueHyBakbe,
OpraHusvparbe, VHTeprnpeTnpare W LWMpewe Ha UHPopmaumm BO CE€ MoBeke
AMTNTanHU dopMaTm Kou ce pa3MeHyBaaT Mpeky TeXHONOrMM KOW OBO3MOXyBaaT”
(Somerville, Lampert, Dabbour, Harlan & Schader, 2007, ctp. 9). Of CyLITUHCKO
3Hauewe e NyreTo Aa pa3BMjaT HOBO YYBCTBO Ha camozoBepba 3a Aa Ja coBnagaat
TeXHONOornjaTa n gurntTanHuTe ycnyr. Kako egykatopm v UCTpaxKyBauu, HalWuTe Leam
Tpeba fa buaaT ga rm NOTTUKHEME rparaHnTe Aa pa3BujaT BeLTUHMW, 3HaeHa, eTUUKN
pamKu 1 camogosepba LUTO A06po ke UM cnyxaT Bo naHuHa (Jenkins, 2006; Jenkins,
Clinton, Purushotma, Robison & Weigel, 2006). ). Co orneg Ha oBue npean3Bsnuy,
WHCTUTYLUNTE N KpeaTopuTe Ha NOAUTUKUTe Tpeba Aa rv yTBpAAT HUBHUTE TeKOBHM
06pa3oBHM npuopuTeTn 3a edekTVMBEeH OArOBOP Ha MNPOMEHAMBUTE MNoTpebu Ha
yyeHnunTe of 21-oT Bek. MNpaBUAHOTO CTeKHyBake Ha AUruUTanHa KOMMETeHTHOCT
WA JUTUTaNIHA MNUCMeHOoCT, chaTeHa Of XOAUCTUYKa W eMaHuMnaTopcka
nepcrnekTyBa, € KAYYHO 3a akTUBHO U GYHKUMOHANIHO y4ecTBO BO COBPEMEHOTO
onwTectso. (Gallardo-Echenique et al. 2015: 12)
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6. PamKka Ha AUrMTanHM KoMneTeHUUM 3a rpafaHuTe
(DigComp)

OBOJ KOMMEKCEH CTaTyC Ha AedunHMUMJATa 3a AUTUTANHO 3Haeke e MpuyMHaTa
30LWTO EBPOMCKNOT 3ae4HNYKM NCTPAXKyBaUKN LleHTap CO TEKOT Ha rOANHUTE ja pa3Bu
PamkaTa 3a AurMTanHu KomreTeHuMn 3a rparaHute (DigComp) kako ceondaTHa
pamka 3a geduHMpare N YCBOJyBatbe Ha AUrntanHata KOMMNETEHTHOCT Ha Pas/INnyHn
HMBOA Ha yrpaByBam-€.

BcylLHOCT, XxeTeporeHocta Ha BeKe TMpeTcTaBeHUTe AedUHULMK 33 AUruTanHa
KOMMEeTEeHTHOCT e efHa of NpuynHuTe 3aj 6oratctBoTo Ha DigComp. PamkaTta Hyau
3aeHNYKN PEeYUYHMK KN PnekcmbunHa gePuHuuMja WTO MOXE Aa Ce KOPUCTU MNpu
AedPUHMPAHETO Ha ANUTUTAIHATA KOMMETEHTHOCT.

Kako HOB 1 peniaTUBHO C/I0KeH MOUM, AUTMTasHaTa KOMMETEHTHOCT ce pa3bupa u
OonuLllyBa Ha MHOTY Pas/IMYHM HauyUHW. 3acerHatute CTPaHW MoAB/eKyBaaT Jeka
DigComp o6e36ean 3aeHNYKW Ja3VK U TEPMUHONOIN)a 3@ Pa3roBop U AN3aJHVNPAHE
Ha HOBW MNPOEKTU 3a AUrUTanHa KOMMEeTeHTHOCT BO cuTe BUAOBW obnactu. Tue
3abenexyBaaT kako DigComp BOCMOCTaBWM OMLWTa, HEKOW Ja HapekyBaaT ,MeKa” unu
,TPpaHcBep3anHa“, gebmHMUMja 3a  AUrKUTaZHA  KOMIMETEHTHOCT, Koja e
KOMMieMeHTapHa 1 KoMnatnbunHa co Apyrn nocrneunduyHy, CeKTopCKn, ,MoTeLKn”
aedunnumn. (Knysep, Myjon Mpuero 2018: 23)

KOHLEenToT Ha KOMMNEeTEeHTHOCT e apTUKYINPaH BO TpY ANMEH3UUN, KOW Ce COoCTojaT BO
pasnnYHN GOpMN Ha 3Haere, apTUKYIMPAHM BO 3HaeHe 3a; 3HaejKu Kako; Aa ce buge
CBeceH:
S3HAEHE: Toa 3Hauu wucxoh of acuMumnauvja Ha UWHGopmMaumn npeky ydemwe.
3HaeHweTo e 36Mp Ha akTy, NPUHLUUNW, TEOPUN U MPAKTUKN KOW Ce MOBP3aHUN CO
noneTo Ha paboTta uan cTyarpame.
BELLUTUHW: Trne ce cnocobHOCT Aa ro NprMeHaT 3HaeHeTo 1 Aa KOPUCTAT 3HaeHe 33
Aa v 3aBpLiaTt 3ajaunTte U Ja pewasaat npobnemn. Bo koHTekcT Ha EBponckara
pamka Ha KBanuduKaLuy, BeLUTUHMTE Ce OMULLIAHN Kako KOrHUTUBHYK (BKNyuyBajKu
ynotpeba Ha NIOrMUYHO, UHTYUTUBHO 1 KPeaTUBHO PasMUCIyBake) WK MPakTUUHM
(BknyuyBajkum payHa yMeLIHOCT ¥ yrnoTpeba Ha MeToAW, MaTepujany, anatkum u
VHCTPYMEHTN).
CTABOBW: Tme ce 3amMmcieHM Kako MoOTuMBaTOpu Ha Ww3BejbaTa, OCHOBa 3a
KOHTUHYMpaHa KoMMeTeHTHa m3Begba. Tue BKIydyBaaT BpeAHOCTM, acnvpaumn v
npuopuTeTuy.
(n3Bop: Dig.Comp 2.2.: 3)
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TpuTe AVIMEH3MN Ce MepaT BO HKBOA Ha BflaZieere KOV MHAaKy MoXe Ja ce onuiiat
Kako HMBOA Ha aBTOHOMMJA Ha KOMMETEHTHOCTA: Pa3fINUHMTE BELUTUHM MOXe Aa ce
cnesaT co BOACTBO, aBTOHOMHO WK CO CMOCOBHOCT Zla ce MpeHecaT Ha ApYri:

FOUNDATION |1 At basic level and with guidance, | can:

2 At basic level and with autonomy and appropriate guidance where needed, | can:

INTERMEDIATE | 3 On my own and solving straightforward problems, | can:

4 Independently, according to my own needs, and solving well-defined and non-
routine problems, | can:

5 As well as guiding others, | can:

ADVANCED
6 At advanced level, according to my own needs and those of others, and in complex
contexts, | can:
HIGHLY 7 At highly specialised level, | can:
SPECIALISED

2 At the most advanced and specialised level, | can:

HvnBoata Ha Bnajeerwe WCTO Taka ce
3aCHOBAaT Ha KOTHUTMBHWTE AOMEHU 3a
CekaBare, Pasbupare, T[lpumeHa u
EBanyauuja, Co3paBarbe.

O6nactnute Ha AnrvtanHa KOMMETeHTHOCT
ce BKynHo 5: WHpopmaTtmBHa U
nogatoyHa nucMeHocT; KomMyHuKauuvja u

copaboTKa; Kpevipare AvruTanHa

coapXunHa; besbeaHocT; PellaBawe Ha

Digital npo6nem. Cekoja obnact ojrosapa Ha
content creation ogpeAeHn KoMneTeHUnw:
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3. 3.MpoueHKa HA ANTUTAJIHV BELUTUHU NN KOMMNETEHTHOCT

3.1. MMHaTv UHULUjaTNBU

KakBn nHUUMjaTnBM 6ea NpoMOBMpPaH BO MMHATOTO 3a OLleHyBake Ha AUrnTanHuTe
BewTUHW? Of e-nopTtdonnoTto Ha Eyponac 4o npeanoroT 3a AUrMUTaNHN akpeauTUBY,
MMaLle HM3a PasNVYHU NHULMJATUBU KOU ce 0bunaoa Ha eBpOMncCKuUTe rparaHn Aa uwm
AajaT anatky 3a Aa v crnojat notpebuTte Ha Nas3apoT Ha TPYA U BeWTUHUTE U
CnocobHocTUTe Ha rparaHmnTe. Cenak, oBMe VHULUWJATUBK Ce COoYMja CO npallaHeTo
Ha 06MAOT Aa Ce WHTerpupaat M npeBeAaT PasINYHU HAUMHU Ha Mepere U
ceptudnumparbe Ha BewTUHUTE, ocobeHo aurutanHuTte. EBponckata yHmja ja
HarnacyBa BaXXHOCTa OZ Mperno3HaBake Ha BeLTUHUTE 1 KBanndukayumTte co uen ga
ce pasBve MefyHapojeH Ma3ap Ha paboTHM MecTa, @ WUCTO Taka Aa OBO3MOXYBA
MOBUNHOCT U y4Yere:

Mpeno3HaBaweTO Ha BeLUTUHWTE U KBaAUpUKaLMMTe e KAYYHO 3a MOoAAPLUKa Ha
MOBUAHOCTa U yUereTo, Kako 1 MOXHOCTWTE 3a Kapuepa 3a cute wvpym EY. MocTojat
/BE Pa3NNYHM NpoLeypV 3a Npr3HaBarbe Ha KBannduKaLmmTe:

Mpr3HaHWe 3a MOHaTaMOLLIHO 06pa3oBaHuie 1 0byka
MpW3HaHVe 3a NpucTan Ao BpaboTyBakbe, BKAYUNTENHO 1 PeryampaHmn npopecum
(n3Bop: Eyponac)

d.a.Eyponac

Eyponac e 6ecnnatHa oHNajH anaTtka koja UM nomara Ha EBponejunte aa ynpasyBaat
CO HUBHUTE Kapuepu n cTyann. Herosmnte pyHKLMOHANIHOCTY BKy4yBaaT:

@ Kpeviparbe Ha AVYHA €BUAEHLM)A 3@ CUTE BaluM BELWTWUHW, KBanUdUKaLML ©
MCKYCTBa .

@ PednekTparbe 3a BalMTe BELWTWHMW 3a Aa rv pasbepeTe BawuTe NoTpebu u
VHTepecu.

@ /[lo6uBarse Ha NepCcoHanM3NpaHy MPea1osn 3a Kypcesy

@ [loaroTByBare U Clejere Ha anavkauuuTe, Av3ajHMpare Ha COMCTBEHU
6uorpadurm 1 MOTUBALMOHM NCMa 3a Pa3NYHUN KyPCeBM 1 CTy AN

@ Cknagvpatbe Ha cuTe BallM AOKYMEHTU 1 AaToTekn Ha eAHa 6e36eaHa nokaumja
(n3Bop: Eyponac)
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AV3ajHMpaH e crneumjanHoO 3a Ja Ja OJIeCHM noTparata no paboTHU MecTa,
NCTOBPEMEHO 3alITUTYBaJKM ja MpuBaTHOCTa W ANYHUTE UHboOpMaUMU Ha
KopncHunuuTe:

Eyponac ru kopuctn nHpopmaummTe o BaMoT Npodunn 3a Aa rv aHaamsmpa BawimTe
BEWTUHN U Ja NPeAnoXn MHTepecHM paboTHW MecTa U KypceBu 3a Bac. Cekoralu
MoXeTe Aa nsbepeTte Aa rv nckayymte osue PyHKUMM Ha Eyponac. Eyponac cobupa
aHOHVMM3UPaHN cTaTucTk (Ha np. KoAKy MoceTUTenu ce perucTpupaHn co
Eyponac) u TpeHaosu (Ha np. ganu KopucHUUMTe Ha Eyponac MMaaT BUCOKU HUBOA
Ha AUIUTANHN BELUTUHW). BalinTe AMUYHM NOAaTOLM HAKOraLl Hema Aa ce KopucTaT 3a
0BOJ npovec.

Cekoralu MoxeTe Aa ro nsbpuiieTe LennoT Uan gen oj BawmoT Eyponac npodun 3a
cekorall Aa nmaTe LefioCHa KOHTpOo/ia BP3 BalmMTe MHPopMaLmn.

a.E-noptdonmo Ha Eyponac

AnatkaTa Eyponac e gnsajHmpaHa ga ru mepu 1 JoKyMeHTMpa AUTUTATHUTE BELUTUHU
e e-noptdonnoTo. OBa belle AUTNTaNHO peLleHne Koe ce obuae aa rMoHyAn anaTtka
3a cobvpare Ha HMBHUTe KBanudpukaymu:

TpagmumoHanHo, noeAnHUNTE M JOKYMEHTMPAaT CBOUTE BELUTUHUW, KBanupuKaLumm v
NCKYCTBO Kopuctejkn CV, xapTueHn ceptudukatm n guniomu. Bo geHewHo Bpeme,
TVie UCTO Taka MOXaT Ja MMaaT KOPWUCT of anatkmTte 3a e-noptoanmo Kou mmaat
CNOCOBHOCT fa noaapxaTt noegnHUM BO UcTaTa 3agadva. E-noptdonnoto moxe ga ce
AedrHMpa Kako AnrnTanHa ANHaAMUYHA anaTtka Koja MM OBO3MOXYBa Ha noeamHuuTe
Ja TV [JOKYMeHTMpaaTt, npuKaxysaaT W yrpasyBaaT CO CBOWTE BELUTVHY,
KBanndukaumm n NCKYyCTBO BO TEKOT Ha LEeNnoT XMBOTEeH BeK Ha HMBHaTa Kapuepa.
Bo MoMeHTOB, e-nopTdosnjata ce NoHyAeHN o Beb-noKaumm 3a pa3Boj Ha Kapvepa
n ycnyru 3a BpaboTyBarbe, Beb-siokaumm 3a npopecroHasHN COLMJanHN MpPexw,
kKpeatopy Ha CV, nnat¢opmMm 3a e-yyewe U Haarpagba, mery Apyrute 3acerHatu
ctpaHu.(Europass e-portfolio Background document, 2018: 2)

europass u
European Union

Usenmins  Wotnlows | Pedsps s oo
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E-nopTdonmoto Eyponac 6elle pa3BneHo Ha NopTGoaMoTO Ha AOKYMEHTM eyponac,
CO Len Aa ce NoCTUrHAT KOHKPETHU Lien::

@ BocrnocTaByBarbe Ha €4MHCTBEHA B/le3HA TOUKA 3a 36Mp Ha Be6-6a3mpaHn anaTku
KO pa3MeHyBaaT MHPoOpMaLMK Mely HUB N UM OBO3MOXYyBaaT Ha noeavHuute 6e3
Harmop Aa ce npedpnaat o4 efHa anatka Ha Apyra;

@ Bogerbe Ha noeanHUMTE Aa KpewpaaT W ynpaByBaaT CcO /indeH npodun, aa rm
onNuVLYyBaaT HUBHUTE BeLWTUHY, KBanudukaumm W WCKYCTBO, COCTaByBake W
CKNaAviparbe Kaksa 6110 peseBaHTHa JOKyMeHTauuvja uan Aokas 3a yyerse (Ha mp.
OTBOPEHV 6eLI0BY, AUTUTANHN AUNAOMK) BO BUGIMOTEKS;

@ Kpevpajbe N ypedyBatbe JOKYMEHTU Kako LITO ce 6uorpadum M MOTMBALMOHM
NCMa NpeKy OHJAJH YPeAHUK;

@ MNosaplwika 3a NoeanHUMTE Aa Ja pa3BMBaaT CBojaTa kapuepa npeky AedrHupare
Ha HVBHUTE WHTepecy, uenn 1 acnmpaumm n cnejere Ha HUBHUOT Hanpesok Of
nepcrekTBa Ha JOXVBOTHO yYekse;

@ O6esbeayBarbe 3a MOeANHLNTE COOABETHM MOXHOCTM 3a y4yere 1 paboTa Bp3
OCHOBA Ha HMBHMOT IYeH NPoduU, acnupaynm 1 npebepeHUnmn; 1

@ OBo3MOXyBake Ha noeanHUMTE Ja MNOArOTBYBaaT, MojgHecyBaaT W BOAAT
eBMAeHLM|a 3@ HNBHOTO yyekne 1 anankaumm 3a pabora.

(Europass e-portfolio Background document, 2018: 2-3)

B curopass

Yes we can!
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E-nopTdonnoto ce cmeTawe Kako UHAMBUAYaNHA anaTka, creuvjasHo AmM3ajHMpaHa
3a rpafaHuTe Kako yyeHUUM noejuHLUM, akTUBHO Aa ja cobmpaaTt AOoKyMeHTauujaTta
noBp3aHa Co HMBHAaTa obyka:

E-nopT$onnoTo NpBeHCTBEHO Ke M1 TapreTmpa UHANBUAYanHUTE KPajHU KOPUCHULM
(nomony Bo 0BOj OKYMEHT ce HapeKyBaaT KpajHU KOPUCHWLM), KOU aKTUBHO Ke ro
kopuctaT e-nopTPoanoTo 3a JOKYMEeHTUpawe Ha HUBHUTE BELWTUHU U
KBanMpUMKaLmMm CTeKHaTW Npeky yyere 1 paboTHM UCKYCTBA, Kako 1 3a yrpaByBahe
CO HMBHAaTa Kapuepa n yyere. KpajHUTe KOPUCHULM BKAy4YyBaaT yueHuLM, bapatenn
Ha paboTa, paboTHULM 1 BonoHTepu (6e3 ornes Ha HUBHMUOT CTaTyC Ha BPaboTyBaH-e
VAW AUTUTANHN BELUTUHM), HO 1cTo Taka 1 NEET (T.e. mnagu Ha BO3pacT mefy 16 n 24
FOAVIHN KOW He ce BO 0bpa3oBaHue, BPpaboTeHW 1AM Ha obyka). Ty mMoxaT ga ce
eBPONCKN Ap>XKaBjaHW, HO U Ap>XKaBjaHWN Ha TPeTU 3eMju.

Apyrute 3acerHatM CTpaHW Ke WMaaT CekyHAapHa ynora BO MNpPUAOHecOoT 3a
npomMoumja M MPOrpecMBHO KopucTewe Ha e-noptdonmorto Eyponac. O esHa
CTpaHa, oOfecHyBayMTe Ke VM TMOMOrHaT Ha KpajHUTe KOPUCHUUM JAa Twn
AOKYMEHTMpaaT CBOUTe BewTUHW U kBannbumkaumm n ga ynpasyBaaT CO HMBHATa
Kapuepa npeky e-noptdonnorto. OBaa LenHa rpyna BkyyyBa COBETHULY 3@ HAaCOKM
N coBeTyBake, JaBHW CNyx6u 3a BpaboTyBame, HaumoHanHW Eyponac ueHTpw,
paboTofaBauln, NHCTUTYLUN 3@ Obpas3oBaHMe W 06yKa, OArOBOPHW HAaLMOHANHWU
Bnactu, T npodbecmoHanuw, mery gpyroto. O apyra cTpaHa, npumaTtenuTte ke rm
fobvBaat M obpaboTyBaaT NNYHUTE NPodUAM U [AOKYMEHTaumjata Ha KpajHuTe
KOpPUCHUUW. E-NopT$ONINOTO Ke HyAM Pa3NVUYHN MOXHOCTUY 3a KpajHUTE KOPUCHULM
Aa rM cnojenart CBoUTe INYHN NMPOoPUInN U Apyra AOKYMeHTaumja co TPeTu CTPaHW.
OBaa uenHa rpyna ocobeHo BKkydyBa paboToaaBLum, NpoBaj4epy Ha obpa3oBaHme n
obyka, npodecrmoHanuy 3a 4YOBEUKM pecypcu, 3aefHO CO APYrM opraHmsaummu
3aMHTepecMpaHy 3a NpoueHKa Ha AOKYMEHTUMpPaHUTe BewTUHW, KBannbukaumm v
pPaboOTHO NCKYCTBO Ha KpajHUTE KOPUCHULA.

(Europass e-portfolio Background document, 2018: 4-5)
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c. AvirntanHum akpeantTmseu

AKko e-nopTdonnoTo beLle anaTka 3a NoejNHEYHO cobmpare NNYHK KBanudukaumuy,
NHpacTpykTypaTa 3a AUrMTanHW akpeanTuBM belle MHUUMjaTUBA KOja MMalle 3a
uen ga nirpagn nHepacTpykTypa 3a ,noaapLika Ha edukacHocTa 1 6e3begHoCTa 3a
TOa Kako akpeamnTauumTe Kako LUTO ce KBanudukaummTe n pyrute JoCTUrHyBaka BO
yueHeTO MOXe Ja ce npenosHaaT Hu3 Espona.”[1]

EDCI Ke nogap>yBa yCnyru 3a aBTeHTUKaLWja 3a KakBu 6110 AUrNTanHN LOKYMEHTU
WAN NpeTcTaByBake Ha MHPOpMaUMKM 33 BEWTUHU U KBanUpuUKauumM Kako LITO e
HaBezeHo Bo uneH 4 (6) oz OanykaTta 3a Eyponac.

NHpacTpykTypaTa H6eLle 3aCHOBaHa Ha AUTUTaNIHNOT 06jeKT Ha aKpeaUTUBOT:

AKpeanTVB e AOKYMEHTMPaHa M3jaBa Koja CoAPXW TBPAEHa 3a NuLe U3JaAeHn of
06pa3oBHa OpraHMsaumMja Mo WCKYCTBO BO Yyuere. EBPOMCKMATE AUIMUTANHY
aKpeauTVBM OMuLIyBaaT AOCTUTHYBake BO y4yereTo. Tve MoXaT Ja OonuLar:
aktusHocTu (Ha np. noceTeHn yacoswn), NpoueHkn (Ha Mp. NPoekTn), AOCTUrHYBaHa
(Ha np. paseueHn BewTuHM), NpodecroHanHy npasa (Ha Mp. pervcTpaumja Kako
nekap) u kBanuukaumn. Kako AurvTanHa pfaTtoTeka, WHrepeHuumTe Moxe /a
BK/y4yBaaT LUMPOK OMCer Ha BpeAHU MHOOPMaLMM KOW MOXAT Aa MOMOrHaT BO
Npeno3HaBaH-eTO 1 pa3brparbeTo Ha akpeaMTUBUTE Of CTpaHa Ha paboToAaBLmTe U
ApYrUTe VHCTUTYUMW. EBpoOnckuTe AWMUTaNHW  aKkpeaWTVMBM 1MMaaT MHOLLUTBO
6eHepMLMN BO OAHOC Ha cepTuduKaTMTe 6asmpaHn Ha XapTuja: TMe MoxaT Aa Ja
HamanaT aAMUHMUCTpPaTMBHaTa paboTa 3a CTyAeHTUTE U AWMIOMUPaHUTE CTYAeHTH,
KaKo W JaBaTenuTe Ha o6pa3oBaHMe 1 0byka 1 6UsHUCUTe. EBpPOMNCKNTe AUrUTaNHN
aKpeauUTVBY, WCTO Taka, MOXaT Ja ro HamanaT BAMjaHMeTo Ha M3MamaTta co
aKpeauTVBY 1 Aa MPUAOHECAT KOH paboTHUTE TeKoBK 6e3 XxapTuja.

EBponckuTe AUTUTANHN  aKpeaUTMBM MOAAPXKYBaaT WHCTaHT  BepudurKaumja;
npyMaTenuTe MoXaT aBTOMAaTCKX Ja M MoTBpAaT MHOpMaLMMTE Kako LUTO ce
NAEHTUTETOT Ha TenoTo LWTO ja AOAenyBa WAW rapaHumjaTa 3a KBaAUTeT Ha
kBanndukaumjata. EBpONCKMTE ANrUTaNHN aKpeaUTUBU ce MOTAMLLIAHW CO e-meyar,
LUTO 3HAUM JeKa yXnBaaT MpaBHa MPeTnocTaBKa 3a aBTEHTUYHOCT HU3 EY, Kako u
eKBMBANEHTHOCT CO akpeauTaLMmTe 6asvpaHn Ha xapTuja LITO MM COAPXaT UcTuTe
nHbopmaumn.

(M3Bop : Europass)

[1] https://europa.eu/europass/en/what-are-digital-credentials
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3.2. HoBaTa rpaHuua Ha lpoueHKaTa Ha AUurnTanHuTe BelTUHW: EDSC

OTKako BeKe pasroBapaBMe 3a MHOWTBOTO Ha JgedbumHuumjata 3a [AurntanHa
komneteHTHocT (cfr. Gallardo-Echenique et al. 2015), pa3bupaneo e Kako Moxe Aa
“Ma npobseM He caMO BO MpoLeHKaTa Ha AurntanHaTa KOMAETeHTHOCT, TYKy U BO
06MA0T Aa Ce Haj4e WHTerpmpaH HauMH Ha YCBOJyBakbe OBaa OLeHKa Ha uenaTa
eBporcKka Teputopuja.

MwHaTuTe nckycTBa Ha Europass n Digital Credentials Beke ro orBopuja natoT 3a
cepTudurkaumja Ha TMYHN N NPoPecroOHaNHN BELUTUHW Ha AUTUTANIEH HaYMH, CO uen
fa ce npomoBMpa MOBWIHOCTA Ha TPaHCHAUMOHANHO HMBO W Ja ce cobepar
pasnnyHn cepTndrkaymja Ha BELUTUHM Ha NCTO AUTUTA/IHO CKNaguLuTe..

Axkuyyjata 9 o4 AKUMOHMOT NNaH 3a AUrMTanHO obpa3oBaHMe ce coCTou BO
CTyAv)a NpomMoBMpaHa oA EBponckaTta koMmucuja un crnposegeHa oj JRC, 3a pa3Bo) Ha
HOBa cepTuduKaLumja Koja MOXe Aa MOMOrHe BO Pa3BOJOT Ha AUTUTANIHW BELUTUHW,
cnepejku ja ngejata 3a MHGpPaCTpykTypaTta 3a AUTrUTanHN akpeanTUBIA.

EACL, wTo cakalwe ga A03BOW:

@ Kako noazpluka Ha crnipoBedyBareTo Ha Akumjata 9 of AKUMCKMOT MAaH 3a AUTUTaNHO
obpasoBaHue, JRC crnpoBegyBa cTyanja 3a EBponcknoTt ceptndumkaT 3a AUrNTaNHU BELUTUHN
(EDSC) 3a Aa UM MOMOrHe Ha NyreTo 6p30 1 JIECHO Aa MV MPeno3HaaT HUBHUTE AVNTUTANHN
BELUTMHM OZ CTPaHa Ha paboToAaBunTe, JaBaTennTe Ha 0byKn 1 noBeke.

@ EDSC Ke ce 3acHOBa Ha EBpornckaTa paMka 3a AUrUTasHLN KOMMEeTeHLMN (DigComp).

@ CryamjaTta rv manvpa rnocToeyknTe LWeMn 3a cepTudrkaumja Ha AUTUTaNHU BELUTUHN BO
EBpona v BpLKX aHanM3a Ha NpasHUHUTE, NOTpebuTe 1 NpUAOGMBKUTE 3a Aa ce pa3bepe
ynorata m BpegHocta Ha EDSC m kako T0a 6V ro nogapXano rnpeno3HaBameTo Ha
ANTUTaNIHUTe BeWwTHK BO EBpona..

@ The study relies to a large part on Stakeholders’ Consultations. More information can
be found on the EDSC stakeholder consultation page. There is also a Digital Skills
Certification Community of Practice (CoP) hosted by All Digital.

@® Cryamjata ce noTnuvpa Ha ronem gen Ha KoHcyntaummte co 3acerHatuTe cTpaHu. MoBeke
NHPopMaLMM MOXe Aa Ce HaJAaT Ha CTPaHMLATa 3@ KOHCYNTaLUMKM CO 3acerHaTmTe CTpPaHu Ha
EDSC. Wcto Taka noctou u Digital Skills Certification Community of Practice (CoP) uu
AomMakuH e All Digital.

(M3Bop: European Digital Skills Certificate (EDSC) Feasibility Study)
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3.3. Hekon p[o6pu NPakKTUKM BO OLIEHYBakeTO Ha AUrNTaJIHUTE
BEeLUTUHU

Cera HakpaTKO Ke MpeTcTaBUMeE HEKOW anaTky KO MOMEHTASIHO Ce KOPUCTaT npu
OLeHYBaH-E€TO HA AUTNTA/IHATE BELUTUHMU U KOMMETEHTHOCT.

CuTe oBMeE anaTku rm genat UCTUTE KapaKTePUCTUKM 1N OpraHmM3aLuja: npallamara ce
nogeneHn Bo 5 obnactm Ha DigComp, KOPUCTEJKN KOMMETEHLMN U NPUMEPU O
pamkaTta. OAroBopuTe LUTO KOPUCHULUTE MOXAaT Aa MM AajaT ce 3acHoBaaT Ha
obnactuTe Ha Bnageere feprHMPaHN BO paMkaTa.

a. TecT 3a AUruTasHu BeWUTUHW U nnaTpopma 3a paboTa

TecT 3a gurntTanHn BewTHW 1 MNnatdopma 3a paboTta e gurntanHa anatka basvpaHa
Ha npeTxojHaTa Bep3uja Ha DigComp, 2.0:

AnrnTanHuTe BeWTUHW CTaHyBaaT CyLUTMHCKM 3a cekoro. Ha paboTta, goMa uam Ha
YUUINLLTE KOPUCTMME NamMeTHW TenedoHW, KoMnjytepu u Tabnetm wn Tpeba Aa
MOXemMe Ja rm cosnagame.

[a Hapayame nuua, Aa nnatuMe ¢akTypa WAM Aa 3aKkaxeme paboTeH COCTaHOK,
AUTTANHNTE anaTku N MHTEPHETOT Ce HEeOMNXOoAHM 3a HaWKOoT XMBOT 1 paboTa. Ho,
Kako Aa 3HaeTe Aanu rm nMmaTe BUCTUHCKUTE ANTMTanHW BelwTUHU? W Kako aa HajaeTe
obyka 3a ga cTaHeTe nogobpu?

Cera mmaTe LWWaHca Aa rm TectupaTe BawuTe AUTUTANHW BELWTUHU U Ja JobueTte
npucTtan A0 MOXHOCTW 3a Oobyka COOABeTHW 3a BawwuTe notpebw. Hawarta HoB.a
anatka ,TecTupajTe rv BawmTe AUTUTaNHU BELUTUHM" MOXe Aa Be NoAApXu Ao6po aa
rm pasbepeTe BalIMTE MOMEHTalHU AWrUTanHW KomneTeHuun (Bp3 ocHOBa Ha
BOCrocTaBeHaTa EBponcka pamka 3a gurutanaHm komneteHuum - DigComp 2.0), wto
e noyeTHa ToYKa 3a fa ngeHTndunkysaTe LITO MOXeETe Aa HanpaBuTe C1Ie4HO 3a Aa ce
nogo6puTe H1B, BO 3aBMCHOCT OZ BalUuuTe NoTpebu 1 acnmpaumun.

TectoT Tpae okony 20 MUHYTW 3a fa Ce 3aBpLUM U, OTKaKO Ke ro 3aBpiuTe, jobmnsare
36VpeH M3BeLUTa) 3@ HMBOTO Ha BaluMTe BeWTWHW. 3a Ja ro HanpaBuTe TecToT, Ke
Tpeba fa ce peructpuparte 1 ja ce HajaBuUTe, a pe3ynTatuTe Ke 6uaaT AOCTaNHM Ha
BaLIMOT npodun.

AvrntanHaTta anaTtka, UCTO Taka, OBO3MOXW UN3BO3 Ha pe3ynTaTuTe o npoueHkaTta n
HMBHAa eBnaeHuMja Ha npodunnoT EUROPASS Ha KopucHuumTe.

FakeSpetting 3]
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b. DigCompSat

The AnaTkaTa 3a caMooueHa Ha AUTUTaNHU KOMMNeTeHUnn (DigCompSAT) e anaTtka
pa3BmneHa of ALL Digital, koprncHa 3a TecTmpawe U pasMuciyBare 3a JINYHUTE
AVTVTaNIHN KOMMNEeTEeHLM BP3 OCHOBA Ha npeTxojHaTa Bep3uja Ha DigComp, 2.1.

Anatkata DigCompSat wvma 3a uen eMnuMpuckm pga ro Tectmpa 36MpoT Ha
koMmneTeHuun Ha DigComp 2.1 wTo oaroBapaaT Ha HuBoaTa of 1 go 6 (ocHoB3,
CpeaHo 1 HanpeaHo). AnaTkaTa e AM3ajHMpaHa Co MeTOAO0MOLLIKA MepcrnekTBa Koja
OBO3MOXYBa Mepene Ha AUrvTanHata KOMMETEeHTHOCT CO TPU eNleMeHTV — 3Haeme,
BEWTMHM W CTaB - 3a cekoja of 5-Te obnactm Ha DigComp. McTo Taka, Ha
NCcNUTaHNUMTE UM obe3besyBa narteka 3a camopednekcmja 3a HMBHATa AUrMTanHa
KoMneTeHTHOCT. Anatkata bewe nwunotupaHa Bo Wpcka, JlatBmja v LnaHwja opf,
CTpaHa Ha noeAvHUM Ha Bo3pacT of 16-65 rognHu. Anatkata DigComp vMa 3By4YHU
NCUXOMETPUCKM  CBOJCTBa, BK/Ay4YyBaJKM Ja  BaAUAHOCTA W  BHaTpelUHaTa
KOH3WUCTEHTHOCT Ha CTaBkuTe. Anatkata e crnocobHa fa w3BpLlyBa TPWU [NaBHU
bYHKUMKM 33 OHME KOW Ce TecTupaaT: Mepewe Ha MOCTOeYKUTEe KOMMeTeHUMU Bp3
OCHOBA Ha camopedriekcnjata Ha UCMUTAHULUTE; NAEHTUPNKYBAHE Ha MPasHUHUTE
BO KOMMETeHTHOCTa; N nojurake Ha csecta. KOHUM3HOCTA Ha CTaBKUTE OBO3MOXMU
Bpeme 3a TecTuparse rnomanky oz 30 MVHYTU BO PasIyHN 3eMju, TPYrnn Ha BO3PacT U
obpa3oBaHve v rnon.
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c. MyDigiSkils:

My Digiskills (https://mydigiskills.eu/test/) e HajHoBaTa anaTka 3a camooLieHyBaHe
6a3npaHa Ha DigComp.

MNpawanHmkoT ce 6asupa Ha obnactuTe DigComp co OAroBopw BO 4 MOMHLA,
cnefejku M ropeHaBefeHUTe HWBOA Ha BNajeere Ha pamkaTa. EBe Hekosky
NpUMepu Ha COOABETHU OATOBOPU Ha anaTkaTa U HBOaTa Ha BNajeetbe:

BA3WYEH Hemam zHaewe 3a oBa / HMKoraw He cym | Boonwrto
cnyliHan 3a oea

CPEOHO Mmam camo orpaHu4eHo pa3bupak-e 3a oea | He mHory / MHOry manky

HAMNPEAHO Mmam gobGpo pasbupare 3a oea [a, ro npaeam/ [a, jac cym/ Ja,
TOa ro npasu

BHUCOKO LlenocHo ja pa3bupam oeaa | MHory
CMEUMIANM3UPAH | Tema/npawarwe W Bu moxen aa wm
objacHam Ha Apyrute

Co-funded by the
Erasmus+ Programme
of the European Union

FakeSpetting 33




Fakespotting Toolkit

4. Fakespotting

4.1. Fakespotting kako anaTka 3a MegnyMcKo o6pasoBaHume

a. MpowmnpeHo meanymcko o6pa3oBaHme

CoppxnHaTa Ha Fakespotting moxe fa ce cmeTa 3a anaTtka 3a NpoLIMpeHa cMeTKa 3a
MeANyMCKO 0bpa3oBaHMe, He OrpaHnYeHa Ha BeWTUHUTE U NOUMUTE 3a MejMnyMcKa
NUCMEHOCT, TYKY KOPMCHA 3@ HMUBHO MHTerpupare BO MoBeKe CUTympaHa cMeTka Ha
AVTTaNIHA KOMMNETEeHTHOCT.

Ako ro 3ememe npeasus MogynoT 1, HeroBata COApPXWHa € BOAMNY 3@ eBOyLumnnTe v
npean3BMUMTE Ha AUTNTaNHaTa epa, KOW He ce OrpaHMyeHM Ha CTekHyBake
TEXHUYKN BeLWTUHY, TyKy npeTcTaByBaaT ceondaTteH npernes Ha couumjanHuTe
UMMNAVKAUUN Ha AUTUTANHUTE MeanyMU.

CnegfieJkn rn ynatcTeaTta v npumepute of baknHrem, Fakespotting Hema uen ga ce
CnpaBu CO AUTUTaNHUTE Ae3VHPOPMaLMKM NMPeKy TEXHUYKN BELUTUHW Kako KOAMPaHE,
HO e BO cocTojba fa obe3befn UCTOPUCKM NMPUKA3 Ha eBOAyUMjaTa Ha MegUyMCKUOT
MMOT O MPOHAorareTo Ha nedatapckata MalMHa [0 AUTUTANHMOT nej3ax. |,
nomMarajkm MM Ha KOPUCHULUMTE Aa pasMuUCIyBaaT 3a MMMAMKAUUUTE Ha HMBHAaTa
nHbopmMaLmcka MOK W OAroBOPHOCTa 3a cCrnogeflyBawe TOYHU WHbOpMauMM BO
nHGopmMaTMBHO NpeonToBapeH rnej3ax. OBOJ TN Ha NPUCTan e NpocaeseH Co cMeTKa
Ha KOTHUTMBHWTE nMpouecn Kowu ce nogpasbupaat BO npebapyBameTo U
cnogenyBareTo Ha [fenoBu o MHOOpPMaLUMM Ha MHTEpPHeT, KOW ro 3ronemyBaaT
pa3brparbeTo 1 CBeCTa Ha KOPUCHMLUMTE BO HUBHOTO OHJIaJH OAHeCyBaH-e.
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Fakespotting e wncto Taka uvMyH of
LenapatmeeH” manm ,MUTeH" npuctan Koj
CamMO ro WAeHTUPUKYyBa Mej3axKoT Ha
AUNTUTanHUTEe MeaAnMyMU Kako onaceH
npocTop 3a HebesbegHa HaBuraymja, Ho
aKTMBHO Ja TMpOMOBMpa AUrUTanHaTa

KynTypa.

KoHeuHo, Fakespotting ro nsberHysa oHa
wto PneBonTtena ro Hapekysa Light Media
Education v ro cnean oHa WITO cakame ja
ro pasrnegame kako [llpowinpeHa cMmeTka
3a Toa. Bo CBOJOT MUCTOPUCKM M3BeLUTa) 3a
MeAnNyMckoTo obpasosaHve (PusonTena
2020) Toj ce 3anara 3a HOBO UCTPaXKyBaH-e
Ha NoseTo Ha MeAnyMcKOTO obpa3oBaHue,
Koe CnaBHUTE JINYHOCTM W LIMpoKaTa
Andysmja  uMmnanumpaa CcrarHayuja BO
NPOM3BOACTBOTO Ha HOBU UCTPaXyBarba.
MNpobnemMoT Ha npucTtanoT 3a JlecHa
MeguMyMcKa ejykaumjia e npumMep BO
ynotpebarta Ha IMCTU 3a NPoBepKa, KoU -
MCTO Kako 1 ,6p3uTe  rnonpaskn”
npeanoxeHn og bakuHrem, obesbenyBaat
NlecHa anaTka 3a MOMEeHTasIHa MpoBepkKa
Ha WHbopMauMuUTe OHNaH 6e3 Ja um
MOMOrHAT Ha KOPUCHULUMUTE N CTyAeHTUTe
Aia pa3BujaT KPUTUYKO pas3bupare 3a Toa
Kako MHPopMaTMBHUTE MecTa paboTaT
WA KO UMMNAMKaAUMU T 1maaT Bp3
NONUTKKATa WAL OMWTEeCTBEHMNOT XWMBOT.
AKO NPUCTaNHUOT 1 Pasbupamne NpUKas Ha
coApXuHaTa Ha MeANYyMCKOTO
obpa3oBaHVe e K/yyeH 3a MOTTUKHYBahe
Ha AUrUTasIHaTa KOMMETeHTHOCT, Taka e U1
daKkToT Aeka HeroBaTa MPUCTANHOCT He
Tpeba Ja Jja 3arpos3v C0XeHoCTa Ha
npeaMeToT LUTO Cce TpeTumpa.
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OBa e npuymHata 30WTO IO
npetcraBvBme rnojaByBaH-eTO Ha
KOHUenToT Ha AVNrnTanHa
KOMMETEeHTHOCT M Kako TOJ mpowusnese
o4 MeANYMCKOTO obpasoBaHue,
NOMUWHYBaJKIN HN3 MegunymckaTa
MUCMEHOCT. AnrntanHara
KOMMEeTEeHTHOCT, BO AVMEH3NNTe

npegnoxeHun og DigComp, He Moxe ja
ce J[OCTUrHe rpeky 6p3m nonpaskwy,
TYKy caMo npeKky npomoumja Ha
KPUTNYKO pa3MuciyBak-e.
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b. puTUUKO pasMmucnyBawe U UrutasiHa KOMNETeHTHOCT

Fakespotting nomara pa ce w3rpagyM KpUTUYKM MPUCTan KOH MeAnyMCKUOT
eKoCKCTeM, AaBajKM UM Ha CTYAeHTUTe 1 0d- 1 OHNAJH anaTky 3a Aa ce opueHTupaaT
BO MeJ3aXO0T Ha AUTNTANHUTE MeAMYMU, NPeonToBapyBakeTo CO MHbOPMaLMN UK
HVUBHMTE €X0 KOMOPW.

Hekon npumepu 3a TO0a kako Moaynute Ke MOMOrHaT BO Pa3BOJOT Ha KPUTUYKO
pa3MuncayBakbe MOBP3aHO CO AMIMTaNHATa KOMMNETEHTHOCT Ce:

@® lictopujata Ha Meamymckute nHoBaumu (Moayn 1) Moxe Aa MM MOMOrHe Ha
KOPUCHULUWTE Aa pa3MKnCyBaaT 3a HUBHATa MOK Ha MHbopMaLun 1 Aa MM OBO3MOXMU
Aa bunaat ceBecHW 3a UMMNAMKauMMTe Ha C1060AHMOT roBOP O PeryinmpaHeto Ha
MeANYMCKUTE NPOCTOPMW.

@® anatkata Media Diet (Moayn 2) koja e mpwunarogimsa anaTtka 3a KPUTUUKO
pasMuc/yBake KOja MoOXe Ja ce nepcoHanmsmpa U MOBTOPHO Ja Ce KOpPWUCTW BO
MHOTY pPasIMyHN 06Pa30BHY KOHTEKCTH

@ npumepute Ha BugosuTe Manunynaumn (Moayn 3), co MHOBaTVMBHA KOM6UHaLW)a
Ha AVUTUTaNHW anaTtkn 1 onepaTMBHW MpallaHa 3a CnpaByBawe CO MaHUNy/IvpaHa
COAPXKNHa

@® Metogonorvja 3a natepanHo uutaree (Mogyn 4), koja Aaea npucTanHa
MeTOoZO0/I0rMja 3a NpoBepKa 1 cropesba Ha PasnnyHN MeanyMu, MOTTUKHYBAJKM T
BELUTMHNTE 3a OLueHyBake 3a MYNTU-KOHBEPreHTHMOT nMnej3aX Ha AUrnTanHu
MeanyMun.

@ KoHKkpeTHUTE NPUMEpPU Ha HapyluyBare Ha nHpopmaummte (Moayn 5 1 6) moxar
fa noMorHat ja ce CMeCTU WCKYCTBOTO Of, MnoTpollyBaykaTa Ha AWUTUTaNHU
NHbOPMaLMM BO OMLUTECTBEHNOT U NONUTUYKMOT XXMBOT HA KOPUCHULMTE.
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4.2. Fakespotting and Digital Competence

Kako coapxnHaTta Ha npoekToT Fakespotting ce BMeTHyBa BO PamkaTa 3a AUruTanHu
KoMneteHUnn?

EBe rv obnactnte Ha DigComp ongarteHn co npoekToT Fakespotting, npocneseHn co
KOV crneunuyHn AUrnMTanHU KOMMETEeHLUMN MNPOEeKTOT MOXe Ja MOMOrHe fJa ce
pa3BujaT:

UHpopmaTHBHa M Mpenuctyeatbe, npebapysarbe M GUaTpUparse nogatoum, MHGOpMaLMM U
nogaTtouHa AWUTUTANHA COAPMKMHMU;
nMcmeHocT Eanyaumja Ha nogatoum, MHGOPMALMMU U AUTUTANIHU COAPMKUHMK;

YnpasyBarbe CO NoAaToum, MHGOPMaLMK M AUTUTaNHW COAPMKUHM;

KomyHukaumja n MHTepakumja NnpeKy AUruTaaHn TEXHOOTUK;

copabotka Cnogenysarbe NpeKy AUrMTanHU TEXHONOTUK;
AHrakuparbe BO rpalaHCcTBO NPeKy AUTUTaNIHWU TeXHONOTM;
CopaboTKa NpeKy AUrMTaNHU TEXHO/IOTUM;

HeTtuker
CospaBsame Pa3BMBatbe Ha AUrMTanHa CoapMKUHa;
AUrMTanHa WHTerpuparbe M peenabopaumja Ha aurMTanHa CoapKUHa;
coApXXUHA
BesbeagHocr 3awTwuTa Ha 3apasjeTo M bnarococrtojbara;
Pewasarse Ha KpeaTHBHO KOpUCTEHE Ha AUTUTAIHU TEXHONOMMM;
npobnem NaeHTudMKyBarbe NpasHUHU BO AUrMTaAHaTa KOMNETEHTHOCT;
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4.3 Fakespotting kako /[AnHaMn4yHa WHTerpaumnja Ha
AVUrnTasHata KOMMETEeHTHOCT BO EBponckute HacTaBHU
nporpamMu Ha CTyauv

| |
\Access to fm!'ori'natfon
Vs a right, learn how
to exercise it
responsibly.

|

Through its 6 modules, you will
learn what disinformation is, how to
detect it, and tools to fight it.

a.lpunarogyBakbe Ha Fakespotting Ha AkUMOHMOT nnaH 3a
AUrnTanHo obpasoBaHue

Fakespotting 102: PamkaTa 3a WHTerpmpawe Ha AUrnTasHUTE KOMMeTeHUUU BO
BNCOKOOBPA30BHUTE UHCTUTYLIMN OAW BO HACOKa YTBpPAEeHa CO AKLMOHMOT MJaH 3a
ANTNTaNHO obpa3oBaHuve, npegnarajkm UHTerpayvja Ha HayYHMOT npuctan Ha
noLwmnpoKa pamMka 3a MefMyMcKO obpasoBaHVe BO MOCTOJHaTa MHGPACTPYKTypa Ha
06pa3oBHUTE NHCTUTYLINN.

Cnegejkn ja naejata 3a pekoHPurypmparwe Ha obpas3oBaHMeTO co baparbaTa Ha
AUTNTanHaTa epa, OBOJ pe3ynTaT MMa 3a uen Aa rm UHTerpupa CoppXUHUTE Ha
NPOEKTOT BO BMCOKOOHPA30BHUTE UHCTUTYLMW. Ha OBOJ HaunH, Ke buae ynpaByBaHa
CO AMCTPMBYLMJa Ha AOCTaNHN N NPUCIOCOBANBY AUTUTANTHU MeANYMCKN 06Pa3oBHM
anaTky Kou ce COOABETHW 3a NOTTUKHYBaHe Ha ANTUTaIHN KOMMNETEHLMM NOroAHN 3a
nasapoT Ha TPyAOT.
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b. MNMoTTKHyBake Ha AWUrUTANIHX KOMMNETEeHUMM TMOoBpP3aHU CO
nasapoT Ha TpyaoT

Cnegejkn ro AurntanHoTo obpa3oBaHme 1 AKLMOHMOT nnaH, Fakespotting moxe aa
MOMOrHe BO MOTTUKHYBaHeTO Ha AUTUTaNHUTE KOMMeTeHUMX noBp3aHn co lMasapoT
Ha TpyA npeky Herosute JUrnTaaHu MOAyIn.

[pBO, r1 gncemMmnHMpa pesyntatute of AHKeTaTa 3a AUrUTasieH nasap Ha Tpy4, Koja
naeHTNdMKyBa Hekom of baparaTa Ha AUTMTANHMOT Nasap Ha TPy4 W Koja ro
OopuveHTMpaLLe pa3BoJoOT Ha CoapXXMHaTa Ha MogynuTe.

BTopo, AurntanHute MoAynn Ke ce COoCTojaT BO Npeanor 3a AuMHaMU4YHa W
npucrnocobavBa WHTErpauyja Ha CoApXuHUTe 3a Meanymcko obpasoBaHue WU
ANTNTanHN KOMMNETEHLUMN BO eBPOMCKUWTE HACTaBHW Mporpamu 3a CTyAuW.
NHTerpabunHocta Ha MoAynute BO WM31e30T Ke buie obesbeseHa of Herosute
efleMeHTN. 3a CeKoj MoAYN Ke bnaat HaBeAeHW:

@CuviHoncuc Ha MoaynoT

@LlenvTe Ha Moay/OT

@Pe3ynTaT 0 yuereTo Ha MOAY/OT

@ 36vp Ha NpakTUYHN BEX6W 3a HAaCTaBHULNUTE U BOCMUTyBauuTe Kou Tpeba za ru
NMMNeMEHTMPAAaT BO HUBHUTE KypCeBY

@ 3aeHNUKN PeYHVK Ha AurnTanHaTta epa

CneacTBeHO, LUTOM Ke ce 06jacHaT BpPCKUTe Mefy COApXMHATa Ha MoayimTe wn
AVTUTANTHUTE KOMMETeHUNW, pe3ynTatuTe o4 yYereTo Ha Pas/InyHuUTe MOAyun Ke ce
npoLeHaT He caMo npeky anatkata 3a caMmooLleHyBakwe Fakespotting, Tyky n npeky
APYyrnTe anaTky 3a npoueHka Ha [AurntanHy BeWTUHW MnpeTcTaBeHW BO §3.3, WITO
NCTO Taka Ke buge npepnoxeHoO Kako MHTerpauuvja Ha HEl co uen pga ce noTBpAw
HMBHaTa NPUCMOCOBAMBOCT KOH 6apamata Ha AKUMCKMOT nnaH 3a AUTNTaIHO
obpasoBaHue.

KoHeuHo, cogpXunHuTe Ha Fakespotting v HerosmoT npeasior 3a WHTerpaumja Ha
AVTUTANIHU KOMMETeHUMX MOXe Ja ce TMpeasioxaT Kako Jen of dusnbmnutin
ctyamjata EDSC koja 3aBpluyBa Bo HoemBpu 2023 roavHa, Kako gen oj EBponckara
roguHa Ha BeLTUHMW.
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Fakespotting Toolkit

4.4. Digital Labour Market Survey

The aim of this questionnaire is to identify the digital and media skills
more requested by the Labour Market.

150 employers working in the digital field assisted Fakespotting project in
assessing which media and digital information skills are most demanded
by future or current workers.

Questions addressed three important aspects: the level of digital literacy,
the analysis and use of information and how these skills affect a person'’s
working life. In this way, we will determine the skills’ framework that you
think is necessary for future professionals.

The survey will help to determine the skills HEIs students and young adults
need to acquire in terms of information retrivial, ethics when
communicating through digital tools, problem-solving skills, or the
technical knowledge needed, among others.

The questionnaire is based in a multiple-choice format. 5 answers
ranging from 1, the most negative, to 5, the most positive.

The charts below present the average scores at National and European
level related to each topic or skills required.

What level do you think professionals hired in your workplace are currently at
in terms of evaluating data, information and digital content?

Basic level- puidance needed 23129133117 [27]|3 | 27
Intermediate level- they can solve 3 13133 |27 |5 |4
straightforward problems 3,2
Advanced level- they are autonomous and 37141135 |5 3427

able 1o puide others 3,7
Highly specialised level- they are able to 3 |4 (3545 |34|13
contabute, find solutons and propose new

ideas | [ | .33
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Fakespotting Toolkit

4.4. Digital Labour Market Survey

When it comes to digital tools for work,
professionals in your workplace

Are able to choose simple digatal tools and 3,7
technologies to do their job

Are able to use different sofrware and 4
determuine which one is better in any case

Are able to research new tools according o | 4
the needs

43 |37 47 |41]3

39
4237 [42 [35[27

3,7
44354 [41]2

3,7

Are able to leam easily new tools 4

4 |4 |45 |41]2 3.8

Eventually, when it comes to ethical use of
information and communication tools

They are aware of the rights and duties 3713614 |4 37127
regarding mformation 3.6
They need additional traning 4 127135137 |4 |47| 38
They need periedic life-long learning 33135133 (13,7 |34)|47
traming 37
They have the necessary tools to inform and | 3 42135145 |31 1,7
recerve mformation ethically 33

What do you think is keeping professionals far
from learning/ acquiring digital skills?

They do not have enough time

Formal education (schools, Universities)
does not provide proper contents and/or
training to operate in the business

2 |4 [3 |22 |33]3 | 29
37423845 [46]5

Labour agencies do not provide proper
contents and/or training to operate in the
business

43
37313945 |3.7]37|

| 3,1

There 1s not specific traming for this sector

2 |538)536(45 |37|23]| 33

FakeSpetting

Regarding media literacy, how did the situation
change/develop after the COVID-19 situation?

The amount of fake news increased 37143143147 |4.7]4 4,3
It has been more difficult for professionals | 3,7 [36 (3637 [39]3.7
to find out reliable information sources. 3.7
There has been rapid digitisation, and it was | 2,3 (29 (3435 [3,1]23
hard to keep up. 29
The role of the fact-checker has become 27145 |44 |4 49143
much more relevant 4,1
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Erasmus+ Programme
of the European Union

4]




Fakespotting Toolkit
4.4. Digital Labour Market Survey

In your opinion, what are the features influencing
the digital and information skills’ shortage in your

work environment?
Lack of English pro-efficiency level 33127131132 |131]13] 28
Cultural constrains 37121126122 |23]|23] 25
Political constrains 4 22125122 |2 |23] 25
Lack of updated digital skills 33129138137 |3 |47 3,6

What digital skills do you consider most relevant in
order to undertake communication and
information activities in your work-field?

Assessing information relevance and 37(43 (4442 | 49|47
purpose 4,4
Assessing information reliability 4 |45([45(4 5 |5 4,5
Identitying the most appropriate digiral 4313936 |4 4 |4

tools according to the needs of the job 4,0
Using digital tools creatively 431473842 443 4,1

In your opinion, the core competences in
information and data literacy are

Browsing, searching and filtering dara, 33146424 4715
nformation and digital content 4,3
Evaluanng data, mformation and degatal 37046 (434 46143
content 4,3
Managing data, informartion and digiral 4 37014142 45|37
content 4,0
Using digital technologes to communicate 37139424 41147 4.1

What do you think is more important when it
comes to problem-solving in the workplace?

Identifymng digital needs 374213535 |43 43| 39
Making informed decisions 33|41 (3945 [43]5 | 42
Ability to share resources through online 4 1306|3742 |41|4

tools 3,9
Ability ro locate the information in a shore 4 | 41014 (42 |43]37

tme 4,1
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Fakespotting Toolkit
4.4. Digital Labour Market Survey

If you had the chance to enroll your staff into a training session to
further develop their skills, what subjects would you consider
more appealing considering your work?

[List below provides skills in order of relevance at European level]

¢ 2} Recognising the difference between News and Opinions;
- 3:1 Lateral R.L':l(.li!['l‘i_‘r,
¢ 4) Exploring innovative search engines;
L] i-l)| {iﬁl(;r}-' ul'digiml communication,/information tools;
e 7) Social Media disinformation dynamics;
iﬂj _\.lanipuhlliml |(_‘C|'Illiql.ll_'5;

e 11 Typolopies of disinformation;
pologl

€N ‘|‘uc|1niquu'5 to \'t:rif_\' factual statements made by puiulic persons;

12) Promotional techniques through social media;
6) Data mining;

1) Data analysis;

8)Data representation strategies;

13) Social impact of disinformation;

.'.}:l Digil:ll Ethics and current ]r:ga] framuwork;
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Fakespotting Toolkit

5. Digital Competences
Modules

According to the labour market needs root out from the survey deployed
at European level and reported in the 4th session, plustaking into
account the EU digital competence frameworks, the Digital Education
Plan as well as the recognition tools mentioned in the previous chapters,
the following session of the Toolkit is dedicated to recommendations for
HE teachers on how to transfer skills and methodologies coming from
fact-checking environment into the academic programmes represented
by the partnership: Communication Studies, Semiotics, Journalism,
Media Literacy, Political Science.

The objective is to provide a complete guidance to HE teachers to boost
the recognition of skills and to include fact-checking, information and
media literacy within the academic world beyond the usual boundaries
of academic subjects in order to make HE teachers:

e Recognize and acquire methodologies, pedagogies, tools, practical
exercises, assessment methods and learning outcomes related to
fact-checking and information and media literacy;

e Transfer the skills and knowledge acquired into innovative digital
curricula, in order to boost the HE teachers initial career;

e Transfer methodologies, pedagogies, tools and activities inspired by
information and media literacy and concrete fact-checking
procedures to students and academic programmes and courses.

. Co-funded by the
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Fakespotting Toolkit

5. Digital Competences

Module

Synopsis

The course explores the digital revolution and its impact on the media
landscape. It covers the historical shifts in information sources, from
the invention of the printing press to the rise of mass media and the
advent of the internet and digital media. The course discusses the
accessibility of information in the digital age and the opportunities it
presents for empowering individuals, particularly those living under
oppressive regimes. It also examines the challenges brought about
by the digital revolution, such as information overload, distrust in
traditional media, and the propagation of confirmation bias and echo
chambers.

The consequences of these developments are explored, including the
effects on quality media and its economy, the diversification of
information sources, the problem of distrust in media, and the need
for regulation in the online space. The course discusses the potential
dangers of unregulated spaces, such as the proliferation of hate
speech, disinformation, and manipulation. It also highlights the
importance of self-regulation and media education initiatives in
promoting a free and responsible information space. The Digital
Services Act (DSA) is presented as an example of an attempt to
regulate online activity.

Throughout the course, various studies and research findings are
referenced to support the discussion on topics such as information
overload, addiction to social media, confirmation bias, and the state
of the media environment.
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Fakespotting Toolkit

5. Digital Competences

Module

Module Aims
e introduce users to the changes in the new information
ecosystem and their impact on information consuming
e encourage users to think critically about the new sources of
information, such as the digital ones, including social media.

Units Topics

e How the information space changed in the 2Ist century:The
printing press, Mass Mediq, Internet and digital media.

e Main challenges consumers face in information
consumption in the 2Ist century.

e Income problems for quality media

e Coping with the information overload

e Addiction: constantly seeking for triggers

e Strong confirmation bias creating echo chambers

e The Issues of regulating free speech

e What does the change in information space mean for
quality standard media.

¢ Informational borders: cost of information and paywalls

e Information source diversification and the risk of distrust in
media

e Problems of unregulated spaces: from freedom of speech to
freedom of reach

¢ Regulation and self-regulation

 The case of the digital service act (DSA)
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Fakespotting Toolkit

5. Digital Competences

Module

Learning Outcomes
» a deeper understanding of the challenges that new technologies
brought to the way of how we daily consume information.
e the challenges that the new ways of communication pose on
journalism and quality information.

Practical Exercises
1) The teacher should experiment with students.
First tracking internet use and social media use, with a specific focus
on how many sites they visit within the week.
Then search how many of the principal newspapers (in the receiving
language, or in English) have paywalls, and do a small survey among
students on:

1.How many of them would pay for a newspaper

2.Why?

To conclude the class exercise, confront the different answers and do
a general graph of what came up.

2 Kahoot questionnaire on the history of media

Question 1: Which of the following inventions played a crucial role in
the digital revolution?

a) Steam engine

b) Printing press

c) Telephone

d) Automobile
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Fakespotting Toolkit

5. Digital Competences

Module

Question 2: What is one of the challenges brought about by the
digital revolution?

a) Limited access to information

b) Decreased connectivity

c) Information overload

d) Decreased economic opportunities

Question 3: What is one potential consequence of distrust in
traditional media?

a) Decreased political engagement

b) Increased public awareness

c) Enhanced media literacy

d) Strengthened democratic institutions

Question 4: Which term refers to the phenomenon where individuals
seek out information that confirms their existing beliefs?

a) Echo chamber

b) Confirmation bias

c) Information overload

d) Digital divide

Question 5: What is one potential danger of unregulated online
spaces?

a) Enhanced diversity of opinions

b) Improved access to quality information

c) Proliferation of hate speech

d) Strengthened social cohesion
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Fakespotting Toolkit

5. Digital Competences

Module 1

Question 6: What is an example of an attempt to regulate online
activity?

a) Digital Services Act (DSA)

b) Internet Freedom Act (IFA)

c) Social Media Protection Act (SMPA)

d) Online Privacy Initiative (OPI)

Question 7: Why is media education important in the digital age?
a) To limit access to information

b) To promote critical thinking and media literacy

c) To encourage reliance on traditional media

d) To restrict freedom of speech

) Co-funded by the
il Erasmus+ Programme
of the European Union

FakeSpetting 49




Fakespotting Toolkit

5. Digital Competences

Module 2
Synopsis

This module aims to enable course participants to assess their
‘media diet” through resources and exercises to encourage critical
reflection on their information and media consumption habits. To
achieve this purpose, we will explore the changing media
landscape, where traditional or regular media and social platforms
coexist in a constantly evolving digital environment that presents
some alarming challenges. Among them, of particular concern is
that of disinformation.

The web has become a fertile ground for disseminating fake news,
conspiracy theories, unfounded rumours, and other information
disorders for years. Such content is often convincingly presented
and quickly shared, reaching many people who find it challenging
to identify what is accurate and dishonest/inauthentic.

In this context, and as a starting point for module 2, we will begin by
analysing our media and information routines and identifying good
and bad practices in accessing the media, focusing on fact-
checking. We will then address issues related to the risks and
challenges posed by personalised search techniques through
microtargeting and algorithms on the web, highlighting aspects
and problems such as polarisation and the reinforcement of our
beliefs through echo chambers and bubble filters. Finally, we will
emphasise the identification of inauthentic content on social
media and the definition of important concepts related to
disinformation necessary to face and understand the magnitude of
this phenomenon.
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Fakespotting Toolkit

5. Digital Competences

Module 2

Module Aims

e To Motivate users to reflect critically on their information and
media consumption habits.

e To train users in good media literacy practices to ensure
adequate access to information and a good “media diet”.

e To alert users to the risks of consuming only content proposed by
the algorithm that reinforces our opinions and beliefs.

e To turn users into fact-checkers of their content so that they can
distinguish between accurate information and disinformation.

Module Topics

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part )
e Media consumption and information habits. Reviewing our media
diet.
o Differences between digital and regular media and new
information access challenges.

1. SOCIAL MEDIA DISINFORMATION & RADICALIZATION (Part Il)
e Algorithmic selection of information.
e Sponsored content and targeting.
e Disinformation and inauthentic behaviour on social media.
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Fakespotting Toolkit

5. Digital Competences

Module 2

Learning Outcomes

e Be able to recognise the differences between traditional and
digital media.

e Be able to identify and learn good practices for using social
media.

e Be able to follow a “balanced media diet” and make conscious
decisions about media consumption.

e Improve media and information literacy skills to tackle
disinformation.

e Strengthen critical thinking skills to make informed decisions in
media consumption.

Practical Exercises - Recommendation for Educators

1.GOOD MEDIA CONSUMPTION AND INFORMATION HABITS
Classroom Exercise 1X Debate and discuss in class.
Resources for teachers:

1) Organise and moderate a debate among the students to
discover what discoveries they have made following the previous
exercises to reach a personal and group reflection on their media
consumption habits.

2) Ask them about their current "media diet", whether they think it is
healthy and whether they will change or modify their media
consumption habits after the findings.
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Fakespotting Toolkit

5. Digital Competences

Module 2

3) Propose a classification of media (e.g. reliable, not so reliable
and unreliable) based on the verification tests carried out in the
previous exercises and case studies.

4) Based on the analysed and classified media, invite students to
create a repository of recommended media to reference their new
media and information consumption habits.

5) Suggest reading this recommended article: Media discovered
the fake staff.

After that, discuss in class this Spanish example in which a digital
newspaper created part of the staff with pictures of people from a
photo bank and their bios were written as a "Tinder bio".
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Fakespotting Toolkit

5. Digital Competences

Module 2

MICROTARGETING:
YOU ARE NOT A DATA; YOU ARE NOT A NUMBER

Classroom Exercise 2 X Debate and discuss in class
Resources for Teachers:

Alternative reframing: As economists say, "there is no free lunch”.
No information, service or application is free. All free apps collect
your data, information about what you are interested in and what
you click on, and information about your consumption and online
behaviour. This data is than monetised and sold to other third
parties. An example is advertisements and sponsored content that
are personally selected to appeal to your preference so that you
click on the product or information.

1) Organise and moderate a discussion where students reflect on
the content they consume and think about what content and
information they have actively chosen and what algorithms on a
website/app/social media platform have suggested it.

- Finally, have them recall when they bought something or
consumed something recommended to them online.

2) Suggest reading these two articles so that they can discover, on
the one hand, how Tik Tok recommends videos: How TikTok
recommends videos #ForYou, and on the other hand, how filter
bubbles work:
https://www.ted.com/talks/eli _pariser _beware online filter _bub
bles?subtitle=es

3) Show the Netflix documentary Social Dilemma in class and
suggest they write an essay on its most relevant and important
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Fakespotting Toolkit

5. Digital Competences

Module 2

3. INAUTHENTIC BEHAVIOUR ON SOCIAL MEDIA
Classroom Exercise 3 X Debate and discuss in class
Resources for teachers:

1) Screen the HBO documentary Fake Famous followed by this brief
discussion with the producer.

2) Propose reading the article "Fake Famous' and the Tedium of
Influencer Culture (20 February 2021) by Naomi Fry, a journalist for the
New Yorker.

3) After the above activities, lead a classroom discussion with your
students about critical thinking:

- How many have thought about being notorious online and why?

- If one of the students wants to be an influencer, for example, what
would they be willing to do?

- How many have reviewed people or social media accounts they
follow online and question the reliability/validity of the information
and the performances posted?

- Talk about how they felt when they discovered that someone
posted false and misleading information.

- How many times have the opinions of others swayed you?

- Have you thought about whether your online friendships are from a
varied ideological spectrum or whether you all have similar interests?
- To conclude the class exercise, confront students’ different steps
before trusting those who influence their behaviour or lifestyle.
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Fakespotting Toolkit

5. Digital Competences

Module 3

Synopsis

Fake news has become a concerning phenomenon in the last two
decades doe to three main reasons: Firstly, it is because of
technology development, enabling easy and rapid dissemination.
Secondly, it is due to their direct influence in political, economic, and
social life, undermining democratic standards and thirdly, it is
because of what is known as artificial intelligence. Taking this context
into account, this module holds particular importance for journalism
and communication students. They are faced with two challenges: To
identify and be aware of fake sources and, secondly to become
promoters of media literacy in order to identify fake news.

The module includes:

-Political manipulation.

‘PR manipulation — the churnalism phenomenon
‘Manipulations from governmental authorities
-‘Data manipulation and/or misuse

lmage manipulation — Does camera lies?
Video manipulation

‘Manipulation through conspiracy theories
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Fakespotting Toolkit

5. Digital Competences
Module 3

Module Aims

The purpose of this multimedia module is firstly to provide a theoretical
definition of that media manipulation is, considering the breadth of
this phenomenon. Students will be guided to navigate through various
interpretations of the concept. The concern among professionals has
grown in the last two decades due to the development of technology
and its direct impact on democratic standards in countries. The
module includes:

‘what is media manipulation?

-‘why media manipulation is happening.

-‘what are the actors and factors behind this phenomenon?

-‘what are the main manipulation types conveyed through media and,
‘what can we do to protect ourselves against them?

Learning Outcomes

‘To be able to define and understand manipulative and propaganda
campaigns in media.

‘To be able to understand and categorize the media manipulation
types.

‘To be able to understand the objectivity through the media and the
quality of media content.

‘To develop critical thinking against manipulative actions through the
media.

‘To be able and responsible to prepare qualitative media product
without inclusion of manipulative elements.

‘To be able to understand and evaluate the reliability and validity of
media manipulations and its sources.

‘To be able to understand and use properly the terminology of media
manipulative actions.

‘To be able to demonstrate skills to analyse, evaluate and create
content and strategies to counter manipulative action.
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Fakespotting Toolkit

5. Digital Competences
Module 3

Practical Exercises

The first exercise focuses on Public Relations and the dissemination of
information from government institutions, while the second exercise
assesses students’ skills in image manipulation.

Exercise 1: The Prime Minister's Office sends the pre-packaged material
of a political activity in which the journalist was not present. What
should a journalist do?

A.He publishes the material of the political activity.

B.He rewrites the same text himself but uses the same images and
statements.

C.He selects only specific parts of the material, e.g. statements of the
Prime Minister and uses it for its own reporting purpose;

D.The journalist rejects the material and starts the research himself.

E. Based on the material the reporter supports it with interviews from
citizens.

Correct answers: C & D

Exercise 2: Following are three news photographs made by LA Times
photographer Brian Walski in 2003 during the war in Irag. One of them

was found to be altered.

1. Which one is the manipulated
photo?

2. What kind of manipulation is ¢
3. What are the factors behind tr
manipulation?

4. What conclusions may

we draw from this case?
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5. Digital Competences
Module 4

Synopsis

The course focuses on the issue of encountering deceiving content
while searching for information online. It discusses the tendency of
individuals, including professors and undergraduates, to read vertically
within a single website, which limits their ability to evaluate the
reliability of online sources. The course introduces strategies for lateral
reading, which involves moving between different tabs in the browser
to gather more information about the content being analyzed. It
explores various markers to identify manipulation in online texts,
including textual markers such as narrative style and claims, and
paratextual markers such as website layout, footnotes, and domain
name. The course also addresses the importance of understanding
the intention of the text and differentiating it from the reader's
interpretation. It explores the aims of texts, such as propaganda,
parody, and profit, highlighting the need to be aware of disguised
political or commercial messages. Lateral reading is presented as a
means to verify the reliability of a single content by cross-referencing
multiple sources. The course suggests tools for lateral reading,
including Click Restrain, Google News, Google Scholar, Reverse Image
Search, and the SIFT method. Wikipedia is mentioned as a valuable
resource for gathering information and details about websites or
authors, emphasizing its policies for accuracy and reliance on reliable
sources.
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5. Digital Competences

Module 4

Module Aims
e to encourage you to think critically about online contents;
e to enable you to critically analyze online content using a lateral
reading methodology;
e to provide strategies, tactics and tools for tracing online contents to
sources and for evaluating the reliability of those sources;

Units Topics
e How to approach digital content
e The relationship between internet content and what users believe
to be true
e What lateral reading is and why it is so important

Learning Outcomes
e To be able to analyse, compare and critical evaluate the credibility
and reliability of sources of data, information and digital contents.
e To know how to exploit different tools and sources in order to verify
the reliability of online contents.
e to recognize quality information, opinions, judgments and
misleading contents.
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Fakespotting Toolkit

5. Digital Competences

Module 4

Practical Exercises
1.Questionnaire on reliability

The exercise is divided in 2 phases.

First phase:

The teacher provides examples of page sites clearly unreliable.
Participants should highlight the manipulation markers lying on the
web pages; then the teacher provides examples of page sites almost
reliable.

Participants should fill out a questionnaire based on simple questions
such as: “Does this look professional? Are there spelling errors? Is there
scientific language?”

The teacher should highlight the elements that should be evaluated
through lateral reading and providing examples of how external
resources can be exploited to test the reliability.

4 fields should be taken into account:

1.When was the information published or posted? Has the
information been revised or updated?

2.The teacher highlights the post date and checks if the results show
a different version of the news.

3.What about the organization that produced the content? Missing
elements: headquarters, addresses, staff list, contacts. Are there
any other websites mentioning the organisation? Are these
websites included in the list of reliable websites?

4.What's the purpose of the post? Does the language seem
appropriate and correct? The teacher should highlight moral
statements and opinions into the post and questionable words and
typos.

5.1s the information supported by evidence? Does it provide
references? The teacher highlights missing evidence and reference
into the post.
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5. Digital Competences

Module 4

Practical Exercises

Second phase:

The teacher then proceeds on illustrating how different media outlets
can share different versions of events, and highlights how the same
event can be narrated in different ways.

The aim on this phase is to show how different events can have
different narrations, but not always they are both incorrect: it's
important to be able to tell when a text is reported in a biased way, but
sometimes it just presents a different selection of elements which can
or cannot be relevant in the process of reporting.

1. Kahoot Questionnaire

Question 1:

What are the aims of this module?

A) To encourage lateral reading

B) To promote vertical reading

C) To analyze online content using a linear approach
D) To trace online content to unreliable sources

Question 2:

What is the main purpose of lateral reading?

A) To move up and down on a single web page

B) To critically analyze online content

C) To stay within a single website for evaluation

D) To move from tab to tab in the browser for more information
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Fakespotting Toolkit

5. Digital Competences
Module 4

Practical Exercises

Question 3

Which markers are discussed in relation to analyzing online content?
A) Inside-the-text markers and intention of the text

B) Layout and footnotes

C) Claims and domain

D) Profit and aims of the text

Question 4:

What does vertical reading refer to?

A) Reading online content in a linear manner

B) Reading across different sources for verification
C) Reading only within a single website

D) Reading critically and analytically

Question 5:

Which tool can help in lateral reading by finding different pieces of
news regarding the same event?

A) Click restrain

B) Google News

C) Google Scholar

D) Reverse Image Search

Question 6:

What policies ensure the accuracy of Wikipedia articles?
A) Neutral point of view and claims verification

B) Inside-the-text and paratextual markers

C) Layout and domain verification

D) Footnotes and profit analysis

Question 7:

How can users avoid being deceived by online content?

A) By reading vertically and staying within a single website
B) By critically analyzing the narrative style of the text

C) By using lateral reading and comparing different sources
D) By relying solely on Wikipedia for accurate information

FakeSpetting
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5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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5. Digital Competences

Module 5

Synopsis

Identification of false content - This module will introduce students to
media manipulation with sources of information. Students will be
introduced to important details about instruments that could be used
for recognizing whether the media source is relevant or not. They will
also be taught how to recognize different sorts of manipulation with
sources, photos, and videos on social media and how to use digital
tools for deconstruction.

Module 5 starts with a short introduction about the impact of
disinformation in the history of humankind. It emphasizes the fact that
most of the disinformation was and still is relatively easily recognizable
and with proper debunking, there should be no serious harm within the
society. Then, the module introduces various manipulation techniques
with the sources of information, that are used currently on the internet.
Later, module 5 presents specific visual manipulation techniques used
in photos and videos.

Finally, participants are presented with various online tools suitable for
debunking false content not only within the text but with photos and
videos, as well. The exercises that are at the end of the module touch
upon every aspect presented in the module and provide a practical
experience for participants not only to read about the problem, but try
to solve it. And they are prepared for participants to try and learn to
debunk the false content on their own.
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5. Digital Competences

Module 5
Module Aims

@Helping participants understand the impact of manipulative content
on public opinion by illustrating it on some historical examples and
also on recent events they can remember from the recent past

@® To encourage participants to recognize different kinds of photo,
video, and source manipulation by analyzing different types of
manipulation and categorizing them into easily understandable
concepts

@® To build the capacities of students to use digital tools for the
deconstruction of false media content including text, photo, and video
manipulation

@To provide the students with exercises where they can improve their
capacities of false content deconstruction coming from websites,
newspapers as well as social media

Learning Outcomes

At the end of this module, participants will be able to:

@ Understand the impact of false content and how false content is
created and shared

@®Recognize different sorts of false content not only in the written form
but also in the photo and video form

@ Students are introduced to the most important details about the
media, that are used for recognizing if the information source is
relevant or not.

@ Students are able to assess whether an interlocutor in a media
article is really an expert in that field or not.

@ Students will learn where they can find and check scientific
information from journalistic articles or social media.

@ Students are taught how to use digital tools for monitoring and
deconstruction of false content.

@ Students are introduced to the most common photo and video
manipulation.

@ Students are able to recognize different types of photo and video
manipulation.

@ Students are empowered to use digital tools for photo and video

varificratinn
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5. Digital Competences

Module 5

Units Topics

l.Introduction
@ Current and historical examples of manipulated content and its
impact on public opinion.
(ODonation of Constantine
OFake newspaper article by Benjamin Franklin
OQAnNon conspiracy theory

2. Verification sources
@®Monitoring online media
(ORecognizing signs of reliable websites
(ORecognizing signs of unreliable websites
@Types of manipulation with the sources
Olmposter content
OAnonymous sources
Olncompetent sources
OSources from social media
@® Tools used for monitoring and deconstruction (Newstrition,
FactChecker, CrowdTangle, Wayback Machine)

3. Photo and video verification
@Classification of the most common photo and video manipulation
OFalse connection — clickbait
OFalse context
Olmposter content
OManipulated content
OFabricated content
@® Tools used for deconstruction (Google Image Search, TinEye,
Forensically, INVID Verification, YouTube Data Viewer)
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5. Digital Competences

Module 5

Practical Exercise
Instructions for teachers:

1.Show the following pictures/text screenshots to students and tell
them they are fake. (If they can work on a computer ask them to
open them from the Fakespotting webpage).
2.Encourage the students to find out why these items are fake using
debunking instruments (here suffice Google and Google Image
Search)
3.Proceed item by item and discuss with the class the answers to the
following questions
a.Which manipulation technique was used in the item? (Following
the techniques described in Module 5)
b.What could be the reason for manipulating it? Who could have
a reason to manipulate it?
c.What impact could it have?
4.Guiding answers to these questions are below every item. (Some of
them are easily findable at a first glance on google, and some of
them are not)
5.Highlight the difference between the innocent impact and the
serious impact that manipulated content can evoke
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5. Digital Competences

Module 5

Practical Exercise

General Election to be held over 2 days

Jo, Poiitic

Due to an unprecedented increase in the number of registered voters,
the general election will now be held over two days instead of one, to
ease congestion and overcrowding in polling stations.

The voting is to be split in the following way:-

Labour, Liberal Democrat and Green party supporters should vote on
Thursday June Bth as usual.

Cunseavalive and UKIP supporters should now vote on Friday June Sth
instead.

Please be aware that if you vote for the wrong party on the wrong day
your vote will not count!

Rick Pickia
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5. Digital Competences

Module 5

Practical Exercise

= 5171 - 3
SCHN

Intelligence agencies around the world have spotted
American actor Steven Seagal among Russian special
forces positioned around the outskirts of Gostomel
airfield near Kyiv captured by Russian airborne troops.

Qv (A
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@

Off Tune: Oxford's Music Department Considers Canceling
Sheet Music Due to Its Connections to "White Supremacy’

The British Comedy series "Blackadder” once described Oxdord University as "a complete dump.” It was obwviously a joke, but

nirwadays. it's actually closer to the truth

According to Breitbart, sheet music is under scruting at the famaous university, because leftist educators in the music
department are asserting that “teachang the Western form of musical notation hasroots in “oolonialism’ and "complicity in
white supremacy.™

Thia "music educators™ a8 Dxbord also maintained that giving pians lessons and condecting orchestras was haavily related to

Swhite Esnopean music™ and would ghve "students of colowr great distress”™

Professors further condemingd Classical music &% Swhite Eurcpsdn music from the sEnee panicd.”
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5. Digital Competences

Module 6

Synopsis

Internet behaviour has consequences and effects on real life. Not
surprisingly experts claim that we are living an onlife existence: human
beings have a steady connection with the world wide web thanks to a
variety of devices we use today (Luciano Floridi, The Onlife Manifesto,
2014).

It is easy to understand how online choices have an impact on our real
life. Disinformation and its effects on real life are not an exception. The
module highlights some examples of impacts of disinformation.

Module Aims

@70 shed a light on the dissemination dynamics of online content;

@® To increase the awareness about the possible effects of
disinformation on real life and society;
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5. Digital Competences

Module 6

Units Topics

1.Media influence and public perception
2.Vulnerabilities in media consumption
3.Conspiracy theories’ impact to society

Learning Outcomes

At the end of this module, participants should be able:

@ To understand the possible effects of disinformation on real life and
society;

@70 understand the range of motivations behind disinformation;

@ To acknowledge the fact that the spread of disinformation depends
as much on the logics of online platforms as on our baggage of beliefs
and biases;
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5. Digital Competences

Module 6

Practical Exercises

1. What are the common features that link the three cases? (more than
one answer is possible)

1. The spread of disinformation is facilitated by authority figures of the
time.

2. Popular culture, interpretive frameworks, beliefs and superstition.

3. The disinformation in all the cases was spread through well-trusted
media.

4. All of these cases started from the traditional media.

2. Search the content online regarding the third case — QAnon,
including social networks. Where was the content republished or
reposted?

1.Public Figure (influencers, artists, singers, etc.)
2.Politicians

3.Unreliable/unknown online sources
4.Newspaper

5.Users

6.Political-oriented news outlet

7.Radio or Tv channels
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5. Digital Competences

Module 6

Practical Exercises

3. Choose the possible causes of the success of the content in the
three case studies presented in the module 6:

e Beliefs and superstitions

« The media where the news appeared (power of media)
¢ Historical context

e The charisma/clout of the source

e Previous contents concerning the same issue

e Biases concerning the main topic of the content

4. Choose below the habits concerning a possible user that tends to
share false content:

e He/she often reads online content because he/she doesn't trust
media such as television or radio any more.

e While he/she reads a content he/she asks his/herself “who is” that
produced or shared the content.

« He/she doesn't feel the need to consult a variety of sources.

« He/she asks some friends what they think about the content itself.

e He/she often reads online content (such the one above) while
he/she’s doing other activities.

e When a content astonishes feelings and emotions he/she often
searches the topic on the search engine and compares two/three
different sources.
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5. Digital Competences

Glossary

Media Manipulation: The deliberate alteration or distortion of media
content, including text, photos, and videos, with the intent to deceive,
misinform, or influence public opinion.

Deconstruction: The process of analysing and breaking down media
content, including text, images, and videos, to identify manipulation,
misinformation, or false information.

Digital Tools for Deconstruction: Software and online resources used
to analyse and break down media content to identify manipulation or
misinformation. Examples include reverse image search, video
analysis tools, and fact-checking websites.

Digital Literacy: The ability to critically evaluate, analyse, and navigate
digital mediq, including recognizing manipulation and false content.

Fact-Checking: The practice of verifying the accuracy and
truthfulness of claims, statements, or information presented in media
sources through thorough investigation and analysis.

;. Co-funded by the
il Erasmus+ Programme
of the European Union

FakeSpetting




Fakespotting Toolkit

SITOGRAPHY

-Digital Education Action Plan - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan

-Digital Education Content Framework - https://education.ec.europa.eu/focus-
topics/digital-education/action-plan/action-3?

-Digital Skills and Job Platform - https://digital-skills-
jobs.europa.eu/en/actions/european-initiatives/digital-education-action-
plan-2021-2027

-Digital Skills and Job Platform Test - https://digital-skills-
jobs.europa.eu/en/digital-skills-assessment

*MyDigiSkills - https://mydigiskills.eu/test/

«European Year of Skills - https://digital-skills-
jobs.europa.eu/en/latest/news/european-year-skills—-commission-reaches-
political-agreement

*Managing your personal information in Europass -
https://europa.eu/europass/en/about-europass/protection-your-personal-
data/personal-information

-What are Digital Credentials - https://europa.eu/europass/en/what-are-
digital-credentials

-Digital Credentials for Learning - https:/[europa.eu/europass/en/europass-
tools/digital-credentials
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Local Pilot Report

MATEJ BEL UNIVERSITY

e Date and Venue

- 11. April 2023

- Matej Bel University, Faculty of Political Science and International Relations

e Description of Participants

- There were three groups of participants: one group of professors and two groups of students.

- 10 university Professors, Associated Professors and Doctors from the Faculty of Political
Science and International Relations from three different departments — political science,
international relations and security studies. (see list of participants)

- 30 students from both levels of Bachelors and Masters studies from three different study
programs - political science, international relations and security studies were involved in the
process. Involving all levels of students gives a better idea related to the course as they are
from different knowledge levels, work experiences and perspectives. (see list of

participants)

e Delivery methodology and interaction with participants

- The platform was introduced to a group of professors, who were encouraged to register and
provide honest feedback via a Google Form questionnaire and personal feedback after
completing the course modules.

- Two separate groups of 15 students were introduced to the project and courses during a
presentation. All students registered on the platform and completed the course within 24
hours, focusing on video presentations and providing valuable feedback through a Google

Form questionnaire and personal feedback.
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e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
& Somewhat

@ Little

@ Mot at all
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4. Did the e-learning course teach you how to verify information effectively?

& Yes
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ Toalarge extent
O Somewhat

@ Little

@ Mot at all

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all
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7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated
content, etc.)?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ ot at all

8. To what extent did the e-learning course make you confident in recognising how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation
or distortion of content?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot at all

9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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Conclusion of findings:

- The course exceeded our expectations, providing valuable insights and practical skills that
will be useful in our future careers.

- The instructors were knowledgeable and approachable, making the learning experience
enjoyable and effective.

- The course was highly appealing and beneficial to students.

- Professors found the course to be a valuable addition to their lectures, who requested official
certification upon completion.

- Both students and professors found the course materials to be engaging and practical.

- Students inquired about sharing the course with their peers, impressed by its usefulness.

- They appreciated the diverse range of learning materials, including interactive exercises and
real-world case studies.

- They highly recommend this course to anyone interested in expanding their knowledge and
skills in this field.

- Acouple of students reported some technical issues (some parts of the texts in cyrilic, inability

to display the quizzes) when doing the course on their own laptops.

Prepared by: Prof. Jaroslav Usiak, Dr. Jozef M. Mintal and Dr. Vladimir Muller
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Local Pilot Report
Universidad 1 oyola Andalucia

Date and Venue:

Local pilot with students:
The local piloting with students occurred on 10 March 2023 at Universidad Loyola Andalucia.
- Campus in Cérdoba: C. Escritor Castilla Aguayo, 4, 14004 Cordoba).

Local pilot with teachers:
The local piloting with teachers occurred from 13 to 26 March 2023 at Universidad Loyola Andalucfa.
- Campus in Sevilla: Av. de las Universidades, s/n, 41704 (Dos Hermanas, Sevilla)

Description of Participants:

Local pilot with students:

- The participants (a sample of 39 students) were students of the subject “Creation and Design of
Digital Content” of the Communication and Business Administration and Management degrees.

- The trainers were the PhD. José Antonio MuflizVelazquez, the PhD. Pablo NavazoOstaa and
the PhD. Candidate José Manuel Marcos Vilchez.

Local pilot with teachers:

- The participants (a sample of 10 teachers) were teachers and researchers from the Department of
Communication and Education at Universidad Loyola Andalucia:

PhD. Paula Herrero Diz

PhD. Salvador Reyes de Cézar

PhD. José Maria Barroso Tristan

PhD. Alvaro Ramos Ruiz

PhD. Francisco Javier Cristéfol Rodriguez
PhD. Noemi{ Morejoén-LLamas

PhD. Irene Garcfa Lazaro

PhD. José Antonio Mufiiz-Velazquez

PhD. Pablo Navazo-Ostua

PhD. Candidate José Manuel Marcos-Vilchez.

Delivery methodology and interaction with participants:

Local pilot with students:

We conducted a classroom training of just over 2 hours, where we outlined the objectives of the project
and the online training platform. We explain some key concepts through a presentation to complement
the contents of the course modules. In addition, we explored the platform and had the trainees test the
various contents and exercises. Finally, the students had time to answer the online evaluation
questionnaire.
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AGENDA AND PROGRAMME:

1) Presentation of the project and Key concepts.

2) Debate on Disinformation in our everyday life.
3) Experiencing the platform by the users.

4) Sharing impressions and feedback.

5) Signing and completion of the online evaluation.

Local pilot with teachers:

Teachers were informed about the objectives of the project and the training platform. Teachers were
able to register and test the online course for two weeks. After this period, they sent their impressions by
mail and answered the evaluation questionnaire.

® Questionnaires findings and outcomes

Question 1: Information overload and echo chambers:

||_:| Copiar

¢En qué medida la formacion te ha hecho consciente de la sobrecarga de
informacion y las camaras de resonancia del entorno digital?

@ En gran medida

@ Bastante

@) Nada

@ Apenas
. @ Completamente

Question 2: The need for source diversification:

47 respuestas

|_|:| Copiar
¢En qué medida la formacion te ha hecho confiar en la necesidad de diversificar las
fuentes?

45 respuestas

@ Completamente
@ En gran medida
@ Bastante

@® Apenas

@ Nada
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Question 3: Lateral reading techniques:

@ Copiar

¢En qué medida la formacion te ha ayudado familiarizarte con las técnicas de lectura
lateral y las herramientas capaces de optimizar la busqueda en Internet?
47 respuestas

@ Completamente

@ En gran medida

@ Bastante

= —— | @ Nada
Question 4: Tracing back the soutce of information:
D Copiar

(En qué medida te sientes mas competente a la hora de rastrear la fuente de
informacion después de |la formacion?

47 respuestas

@ Completamente
@ Nada

@ En gran medida
@ Apenas

@ Bastante

Question 5: Textual and paratextual markers:
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|_D Copiar
¢En qué medida la formacion te ha ayudado a identificar los marcadores textuales y
paratextuales a la hora de valorar la fiabilidad de las fuentes?

47 respuestas

@ Completamente
@ En gran medida

) Bastante
: @ Nada

Question 6: Different types of mis/disinformation:

@ Copiar
¢En qué medida la formacian te ha hecho consciente de los diferentes tipos de
desinformacion en el entorno de la informacion digital?

47 respuestas

@ Completamente
® En gran medida
@ Bastante

® Apenas

® Nada

Question 7: Detecting image distortion /manipulation:

|E| Copiar
iHasta que punto la formacion te ha ayudado a reconocer como las diferentes
opciones de encuadre, angulos, profundidad y proporcion en la publicacién de una
foto/imagen pueden distorsionar el contenido?

47 respuestas

@ Completamente
@ En gran medida
© Bastante

@ Apenas

@ Nada

Question 8: Social impacts and consequences of disinformation:
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¢En qué medida la formacion te ha hecho reflexionar sobre las repercusiones y
consecuencias de la desinformacién?

47 respuestas

@ Completamente
@ En gran medida
@ Bastante

@ Apenas

@ Nada
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Local Pilot Report

UNIVERSITY OF BOLOGNA — ALMA MATER STUDIORUM

e Dates and Venues

- 02 May 2023
o University of Bologna — Alma Mater Studiorum, Faculty of Philosophy and
Communication Studies
- 08-12 May 2023

o University of Bologna — Alma Mater Studiorum.

e Description of Participants

- The Pilots have been delivered in two different moments among different groups of
participants:

- One group of 7 international students at the Semiotics of Memory class, supervised by
prof. Francesco Mazzucchelli.

- One group of 16 students reached through University of Bologna’s student association
Rete degli Universitari.

- One group of 7 among Doctors and Post-Doc researchers from the Faculty of Philosophy
and Communication Studies of the University of Bologna.

e Delivery methodology and interaction with participants

- The platform was introduced by one of FakeSpotting trainers to prof. Mazzucchelli and his
class on May 2" via a presentation. Students’ feedbacks were collected via a Google Form
questionnaire, followed by a class discussion on the platform contents and format.

- During the following week, through the help of the students’ association, 16 students were
reached and introduced to the platform individually; they were then asked to provide their
feedbacks through hand-delivered questionnaires, that were later integrated in the Google
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Form. Each introduction has been integrated with a personal discussion on the students’

impressions on the platform.
e Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to the digital revolution and information overload?

@ To a great extent
@ To alarge extent
) Somewhat

©® Little

@ Not at all

2. To what extent did the e-learning course give you a historical overview of the
transformation of the media environment and the process of de-centralization of
information?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all
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3. To what extent was the e-learning course effective in explaining the dynamics of social
media mechanisms and the issue of trust?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

® Not at all

4. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not atall
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5. To what extent did the e-learning course make you aware of what lateral reading is and why
it is useful?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little
@ Not atall

6. Did you know any lateral reading techniques before taking the class?

® Yes
® No
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7. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course?

@ To a great extent
@ To a large extent
@ Somewhat

@ Little

@ Not at all

8. Do you feel that the e-learning course teach you how to verify information effectively?

® Yes
® No
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9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

@ To a great extent

@ To a large extent
Somewhat

® Littlle

@ Not at all

Conclusions:

The data presented above demonstrates that the content on the platform had a discernible impact on
the participating students in instructing them on the methods of information verification, such as
Lateral Reading Methodologies. This effect was observed even when the information itself was not
necessarily novel (as indicated by questions 1, 4, and 6). This can likely be attributed to the specific
demographic of the course, comprising university students who possess confidence in digital media
and have previously encountered information literacy courses during their high school education.
Additionally, some participants had backgrounds in Communication studies and Humanities courses,
where topics related to information consumption are routinely addressed. Notably, even if some
information was already known to the participants, their knowledge and proficiency in the subject
matter appeared to have been reinforced by the course (as evidenced by responses to questions 7, 8,
and 9)

Both the gathered data and the following class discussions underscored the perception among
students that the issues of disinformation and information disorder are pressing concerns. The
majority of students found the content to be engaging and highly informative, particularly regarding
topics related to the history of media and the challenges posed by social media, (as indicated by

responses to questions 2 and 5).
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An issue that received unanimous attention from nearly all participants was the observation
that while they were genuinely interested in the content of the lessons, the mechanical voice utilized
in the videos made the lessons somewhat challenging to follow. Conversely, the O4 platform was

acknowledged as efficient and user-friendly by nearly all the participants.

Prepared by: Dr. Marco Giacomazzi, Dr. Gabriele Giampieri
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Local Pilot Report
South East European University

e Date and Venue
27/28 March 2023, South East European University, Tetovo Campus, 816.02.

® Description of Participants

A total of 43 participants took part in the local pilots, of whom: 32 undergraduate students, 3 PhD students
and 8 academic staff.

The participants who tested the AL version of the e-platform were 6 third-year students from the
Contemporary Sciences and Technologies program, 3 fourth-year students from the Contemporary Social
Sciences Faculty's International Relations Program, 3 PhD students from the Communication Department
at the Faculty of Languages, Cultures and Communication, and 5 academic staff members. While the MK
version of the e-platform was tested by 23 second-year students from the Contemporary Sciences and
Technologies program, as well as 3 academic staff members.

® Delivery methodology and interaction with participants

The local pilot was conducted in a laboratory setting, specifically at room 816.02, on 27 and 28 March
2023. During the testing, the participants interacted with the e-platform using their respective devices,
desktop computers. The team coordinating the pilot study reached out to the participants' respective
professors to provide them with information about the project and the testing process. The instructions
to the students were then given on-site by the project team who were present during the testing. After the
testing was completed, the team sent the evaluation form to the participants via email.

The professors were contacted individually and by email.

® Questionnaires findings and outcomes:

Question 1

Né ¢' masé e-mésimi ju béri té ndérgjegjshém pér pasojat g€ lidhen me mbingarkesén e
informacionit dhe dhomat e jehonés, té cilat i p...punaraat Ha AuruTanHara uHdbopmaymcka cpeguHa?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
Pak a shumé&/ MNpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He
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Question 2

Né cfaré mase e-mésimi ju ka bindur pér nevojén e diversifikimit té burimeve, duke pasur parasysh

mungesén e rregullimit t€ mjedisit dixhital?/ [lo...ocTaToKOT Ha perynauuja Ha guruTanHarta cpefuHa?
26 responses

@ Plotésisht/MoTnonHo
@ Né masé té madhe / Bo ronema mepa
@ Pak a shumé /Mpunuyxo

@ Mezi/Epgaj
@ Aspak/BoonwTo He

Question 3

Deri né ¢faré mase népérmjet e-mésimit jeni njohur me teknikat dhe mjetet e leximit anésor gé

mund té optimizojné kérkimin tuaj né internet?/... 4a ro oNTUMKU3MpaaT BaleTo OHNAjH NpebapyBarbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyxo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He
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Question 4

Deri né ¢faré mase ndiheni mé kompetent né monitorimin e burimit té informacionit pas kryerjes sé

modulit té e-mésimit?/[1o Koj cTeneH ce YyBCTBY...pMaLMM NO NOAHECYBaHE Ha MOAY/OT 3a e-yyerbe?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 5

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér treguesit tekstualé dhe paratekstualé té afté

pér té nxitur njohjen e nivelit té besueshmeérisé ...areT0 Ha HUBOTO Ha BEPOAOCTOjHOCTa Ha U3BOPUTE?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ Mpunuuxo

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

Question 6

Deri né ¢faré mase e-mésimi ju béri té vetédijshém pér llojet e ndryshme té

keginformimit/dezinformimit qé ekzistojné né m...ynupaHa cogpxuHa, habpukyBaHa COApPXMUHA UTH.)?
26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pjesérisht/ MpunuyHo

@ Mezi/ Engaj

@ Aspak/ BoonwTo He

Question 7
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Deri né ¢faré mase e-mésimi ju béri té sigurté pér té kuptuar se si zgjedhjet e ndryshme té kornizés,
kéndeve, thellésisé dhe proporcionit mbi publik...T MaHunynauwja unu UCKpUBYBarLE Ha colpXMHaTa?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Pak a shumé/ Mpunuyso

@ Mezi/ Engaj

@ Aspak/ BoonwrTo He

26.9%

Question 8

Deri né ¢cfaré mase e-mésimi ju béri qé té reflektoni mbi ndikimet sociale dhe pasojat e ekspozimit
ndaj dezinformatave?/ [10 KOj CTENEH e-yuerbeT...CNeanLuTe 0 U3N0XKYBaHETO Ha Ae3nHbopMaLmn?

26 responses

@ Plotésisht/ MotnonHo

@ Né masé té madhe/ Bo ronema mepa
@ Né masé t& madhe/ MpunuyHo

@ Mezi/ Ensaj

@ Aspak/ BoonwTo He

e Summary
We appreciate patticipants' willingness to participate in the testing. From the evaluation questionnaire,
which was translated into local languages, Albanian and Macedonian, we received positive feedback from
participants in the national local pilot, which provided valuable insights into the effectiveness and usability
of the e-platform. The students and academic staff found the platform to be user friendly, and promised
to recommend the platform to others.
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Local Pilot Report
UNIVERSITY OF TIRANA

Department of Journalism and Communication

® Date and Venue

- 20-21-22 March 2023
- Tirana University, Faculty of History and Philology, Department of Journalism and Communication

® Description of Participants

- There were two groups of participants: professors and students.

- 10 Professors from the Department of Journalism and Communication were assigned to follow the
online course and give their ideas related to it. One of the lecturers is Ph.D. candidate.

- 30 students from both levels of Bachelors and Masters studies were involved in the process. We were
very careful to have the participation from the first class of Bachelor studies to the last class of Master
studies. Involving all levels of students gives a better idea related to the course as they are from different
knowledge levels, work experiences and perspectives.

® Delivery methodology and interaction with participants

- The group of Professors was gathered twice. In the fist meeting a presentation of the course and
modules were made. They were not part of the group which worked on the Types of Manipulation.
They were asked to register to the platform, which was made possible with the support of Incoma. In
the second meeting they gave their ideas related to the course. And they gave their answers in the
Google Form.

- Two groups of students were gathered in two days. We presented the project, and courses and the aim.
We asked them to register in the platform. All of them were registered and followed the course. They
asked for more time (more than two hours that we met). We gave them 24 hours to finish all the course
and follow all content, especially video presentations.

- We did not tell that the third module (Types of Manipulation) were prepared by the University of
Tirana.

- We ask them to go through modules and give their realistic ideas and be critical.

® (Questionnaires findings and outcomes

- Students found it very attractive and useful. They asked to follow officially this course and get certified at
the end.

- Professors found it very useful to use in our lectures, especially in Bachelor studies. They asked for more
academic background, but we explained that this was a course for the general public.

- Both groups found the products very interesting and useful.

- Students asked if they could share this with other students.

Prepared by: Prof. Asoc. Dr. Mark Marku, Prof. Asoc. Dr. Alban Tartari alban.tartari@jhf.edu.al
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Local Pilot Report

GLOBSEC

e Date and Venue

12 December 2022
Middle School of Transport and Hotel Services, Lucenec

e Description of Participants

The event was organized with the cooperation of the EU Direct office in Lu¢enec that
helped facilitate the debate at the High School.

The event took place as a part of a presentation about disinformation, malign influence
on the internet and media literacy. Among the participants were 2 high skilled
professionals from the EU Direct Lu¢enec, and 29 high school students and teachers.

e Delivery methodology and interaction with participants

The Fakespotting platform and its comprehensive modules were introduced to engage
the audience of high school students.

The presentation discussed the issues surrounding internet manipulation and
disinformation. Additionally, it showcased the range of educational modules within the
Fakespotting courses.

After the pilot event, the students were provided with a feedback form for sharing their
perspectives and thoughts about the course, distributed via a Google Form
questionnaire.

Conclusion and findings:

Over all, the students were satisfied with the range of information they have learnt during
the session. We have receive a positive feedback about Fakespotting course and as
showcased in the following survey findings about what the students have learnt.
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¢ Questionnaires findings and outcomes

1. To what extent did the e-learning course increase your awareness of the consequences
related to information overload and echo chambers that one can experience in the digital
information environment?

@ To a great extent
@ Toa large extent
& Somewhat

@ Little

& Notatall

2. To what extent did the e-learning course make you aware of the need to diversify your
resources?

@ To a great extent
@ To alarge extent
0 Somewhat

@ Little

@ Mot atall

3. To what extent did the e-learning course increase your knowledge on lateral reading
techniques and the tools able to optimise your online search?

@ To a great extent
@ To a large extent
O Somewhat

& Little

& Mot at all
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4. Did the e-learning course teach you how to verify information effectively?

@ ves
@ Mo

5. To what extent do you feel more confident in verifying the source of information after
completing the e-learning course.

@ To agreat extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall

6. To what extent did the e-learning course make you aware of textual and paratextual markers
that can help you determine the reliability of sources?
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@ To a great extent
@ Toalarge extent
O Somewhat

& Little

@ Notatall

7. To what extent did the e-learning course provide you with understanding and explanation of
various types of manipulation (such as false context, manipulated content, fabricated content, etc.)?

@ To a great extent
@ To alarge extent
& Somewhat

@ Little

& Notatall

8. To what extent did the e-learning course make you confident in recognizing how different
choices of framing, angles, depth and proportion of a photo/picture can lead to manipulation or
distortion of content?

@ To a great extent
@ To alarge extent
O Somewhat

@ Little

@ Mot atall
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9. After passing the e-learning course my knowledge of the societal impact of disinformation
has increased.

& To a great extent
@ Toalarge extent
O Somewhat

& Little

& Mot at all
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Local Pilot Report
Nowvi Sad School of Journalism

e Date and Venue
Novi Sad School of Journalism, March — April (2023)

e Description of Participants

The participants were collaborators in youth organizations and educators in the field of media literacy. All
youth workers were at the basic level of media literacy, with low capacities in the field of deconstruction of
media manipulation and misinformation. Age of the participants was between 18 and 45.Overall 12
participants tested the platform.

e Delivery methodology and interaction with participants

Testing was organized in groups of two or three participants. In some cases, one participant came at a
time. An account was created for each participant and at least one representative of the Novi Sad School
of Journalism was with them to help if needed. Before starting the testing, the participants were
explained how the platform works and how to navigate through the modules.

e (Questionnaires findings and outcomes

® Completely

@ To a large extent
© Fairly

@® Barely

@ Not at all

1. To what extent the e-learning made you aware of the consequences related to information overload and
echo chambers belonging to the digital information environment?

2. To what extent the e-learning made you confident with the need for source diversification according to
the the lack of regulation of the digital environment?
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3. To what extent the e-learning made you familiar with the lateral reading techniques and the tools able to
optimise your online search?

\/

4. 'To what extent do you feel more competent in tracing back the source of information after the e-learning

module delivery?

5. To what extent the e-learning made you conscious of the textual and paratextual markers able to drive the
acknowledgement of the level of sources’ reliability?
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6. 'To what extent the e-learning made you aware of the different types of mis/disinformation dwelling the
digital information environment (false context, manipulated content, fabricated content, etc.)?

7. To what extent the e-learning made you confident in recognising how the different choices of framing,
angles, depth and proportion over the publication of a photo/picture can convey a manipulation or
distortion of the content?

2
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8. To what extent the e-learning made you reflect on the social impacts and consequences of disinformation
exposure?

USER COMMENTS:

“80% required to pass is demotivating, reduce it to 60%”
“Lots of useful information and tools for fact-checking”
“Fairly advanced course”
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Local Pilot Report
The Fact-Checking Factory - Pagella Politica

e Date and Venue
- 15 March 2023 at Coworking Barsento - Putignano (BA)
- 28 March 2023 at Stazione RulliFrulli - Finale Emilia (MO)

e Description of Participants

- The participants involved were divided into two groups according to their geographical area;

- Participants were trainers, educators and education-related professionals from six different
organizations;

- The idea was to test the platform by involving two very different geographical areas (one
located in central-northern of Italy, the other in southern Italy) so as to test its effectiveness

and validity in contexts with different needs and requirements;

e Delivery methodology and interaction with participants
The groups of participants were introduced to the project and the modules of the platform during a
short presentation. The participants were encouraged to provide feedbacks during the activities and
after completing the course modules via Google Form questionnaire.

e Questionnaires findings and outcomes

Key:

Completely

To a large extent
Fairly

Little

Not at all
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1. To what extent the e-learning made you aware of the consequences related to
information overload and echo chambers belonging to the digital

information environment ?

In che misura l'e-learning ti ha reso consapevole delle conseguenze legate al sovraccarico di
informazioni e alle camere dell'eco nella realta virtuale?

9 risposte

@ Completamente
@ In larga misura
@ Abbastanza

@ Poco

@ Per Niente

2. To what extent the e-learning made you confident with the need for source

diversification according to the lack of regulation of the digital environment?

In che misura l'e-learning ti ha reso consapevole della necessita di diversificare le fonti in base alla
mancanza di regolamentazione dell'ambiente digitale?

8 risposte

@ Completamente
@ Inlarga misura
@ Abbastanza

@® Poco

@ Per Niente

3. To what extent the e-learning made you familiar with the lateral reading
techniques and the tools able to optimize your online search?
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In che misura I'e-learning ti ha fatto conoscere le tecniche di lettura laterale e gli strumenti in grado

di ottimizzare la tua ricerca online?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per niente

4. To what extent do you feel more competent in tracing back the source of

information after the e-learning module delivery?

In che misura ti senti pil competente nel risalire alla fonte delle informazioni dopo l'esperienza

fatta?
8 risposte

@ Completamente
@® In larga misura
) Abbastanza

® Poco

@ Per Niente

5. To what extent the e-learning made you conscious of the textual and paratextual

markers able to drive the acknowledgement of the level of sources’ reliability?
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In che misura I'e-learning ti ha reso consapevole dei marcatori testuali e paratestuali in grado di

guidare il riconoscimento del livello di attendibilita delle fonti?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

6. To what extent the e-learning made you aware of the different types of
mis/disinformation dwelling the digital information environment (false context,

manipulated content, fabricated content, etc.) ?

In che misura l'e-learning ti ha reso consapevole dei diversi tipi di disinformazione (falso contesto,

contenuto manipolato, contenuto impostore, ecc.)?
8 risposte

@ Completamente
@ In larga misura
@ Abbastanza

® Poco

@ Per Niente

7. To what extent the e-learning made you confident in recognising how the different
choices of framing, angles, depth and proportion over the publication of a photo/picture

can convey a manipulation or distortion of the content?
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In che misura I'e-learning ti ha reso consapevole nel riconoscere come le diverse scelte di

inquadratura, angolazione, profondita e proporzion...re una manipolazione o distorsione del contenuto?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

8. To what extent the e-learning made you reflect on the social impacts and

consequences of disinformation exposure?

In che misura I'e-learning ti ha fatto riflettere sugli impatti sociali e sulle conseguenze

dell'esposizione alla disinformazione?
8 risposte

@ Completamente
@® In larga misura
() Abbastanza

® Poco

@ Per Niente

e Conclusion of findings

- Both groups found the course materials to be engaging and practical;

- Both groups enjoyed the platform structure, the video presentations, and the exercises provided to test
the skills learned;

- Participants also found the course content useful for their own activities with students and youth;

- The field in which the participants were more confident about concern question: Q2 (source
diversification) & Q6 (impacts of disinformation);

- The field in which the participants were less confident about concern question: Q5 (textual &
paratextual markers) & Q3 (lateral reading);

- Participants would recommend the use of the platform to colleagues and other peer organizations;
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- The participants highly recommend the platform to anyone interested in expanding the knowledge

and skills in disinformation issue;
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Local Pilot Report
INCOMA

® Date and Venue: 08/03/2023, INCOMA (Calle Madrid 2. 41001, Seville, Spain).

® Description of Participants

It was a group of 10 low-skill young adults and 2 trainers.

® Delivery methodology and interaction with participants

Firstly, an introduction on disinformation and its main concepts with practical examples was made in order to
ensure the understanding of the project.

Secondly, an overview of the project was presented to them.

Then we got into the platform and, after watching the videos, they could access and test the exercises. It was
mixed with times for debate to make it more interactive. Regarding the Social Media topic, the participants
showed themselves very enthusiastic.

Eventually, the questionnaire was forwarded to them, and we got the different answers.

® (Questionnaires findings and outcomes
The questionnaire got a total of 36 answers, as the trainers provided the course to more low-skill logistic
students.
These are the most relevant conclusions:
- Most of them are now more conscious about the problems that disinformation can carry out.
- They are now more familiarised with techniques such as source diversification, lateral reading,
- In general, they feel more confident and competent to check the information sources after the training.
- To sum up, most of the respondents feel like, after the training, they have more tools to be aware of
disinformation and they consider it useful.
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